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Elementary Language Arts Block
PHILOSOPHICAL STATEMENTS OF READING AND WRITING:
Teaching reading is both essential and urgent. There are five strands of literacy that when combined and mastered make a proficient reader. These strands include: phonological awareness, phonics, fluency, vocabulary, and comprehension. Students must master the individual components of these strands in order to become strategic readers. It is the role of the teacher to dig down to the most basic instructional need of the student to determine where instruction must begin. 

Students need to read every day using a variety of diverse printed text and materials.  The daily read-aloud experience, where an adult reads to a child, helps develop a strong reader and models good reading.  Frequent opportunities for reading enable children to foster a love of reading, build vocabulary and expand background knowledge. A wide range of strategies is used to comprehend, interpret, evaluate and appreciate texts.  When students read a variety of texts, not only do they decode the words, but they also derive meaning (comprehension) from the text. 

Reading is an integral part of the English/Language Arts curriculum and should not be taught in isolation. It is also a major part of all other curricular areas and can be integrated during instruction of all curriculum areas. Teacher read alouds are a perfect way to integrate reading into other content areas. 

The reading program needs to have a balance of instruction including teacher guided reading, self-selected independent reading, teacher read-aloud, phonics/decoding instruction, fluency instruction, and vocabulary instruction. As students become strategic readers, they should be taught the importance of good reading as a life-long skill.  

Writing is a developmental process for children.  The ability to write well is a skill, which permeates the school curriculum.  As children progress through school, their need to put thoughts and ideas in writing in all subject areas will continue to increase.  Therefore, students should be given multiple opportunities throughout the school day to write and respond in a variety of circumstances and to write for a variety of audiences and purposes. Students should be able to respond to both stand-alone and text-based prompts as well as write on self-selected topics. Teachers need to evaluate students’ writing to determine instructional needs and meet with them regularly to provide immediate and specific feedback.  This kind of immersion in the writing process leads to improved craftsmanship. 

Continual growth and improvement is expected throughout the year for all students to help them to reach the desired standard of performance. Students’ progress in writing will be measured against developmentally appropriate anchor papers and rubrics.  

Sample Components/Timeframe of Language Arts Block
ESSENTIAL QUESTIONS MUST BE POSTED
	20 minutes

    Whole Group

Comprehension/Fluency(Comprehension skill; choral, echo, partner, whisper read selection)

10 minutes

   Whole Group

Vocabulary (Anthology Selection, Text Talk, Elements of Reading, Curious About Words, Read Aloud, etc.)

	10 minutes

   Whole Group
	Phonics instruction*

	10 minutes
   Whole Group
	Daily Read Aloud**

	45-60 Minutes
   Small Flexible Rotating Groups/Centers
	15-20 Minutes needs based small group instruction
15-20 Minutes needs based small group instruction 

15-20 Minutes needs based small group instruction

	35-45 Minutes

   Whole Group 
	Writers Workshop
     5-10 minute Mini-Lesson with or without Read Aloud
     1-2 minute quick Status of the Class update

       (identify stage of writing process-  prewriting, drafting, editing, revising, publishing)           

     15-20 minutes Writing and Teacher/Student      Conferencing
     5 minute Sharing (Students rotate on a Flexible day schedule)


*Whole group Phonics Instruction should only occur when the skills being taught are part of the grade level scope and sequence/pacing guide. Otherwise, phonics instruction should occur in small, flexible groups. 
**Read Alouds can happen inside or outside of the Language Arts block. They may be part of your vocabulary instruction, writing mini lesson, or comprehension skill building lesson. 
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Level One Level Two Level Three Level Four
Making Makes no connections Makes simple connections but | Relates background knowledge Explains how schema enriches
Connections between text and cannot explain them, or the experience to text and expands the interpretation of text and begins to make
(Prior background knowledge | connections are irrelevantto | interpretations of text by using connections beyond life experience and
Knowledge) the text schema: may discuss schema related | immediate text
= to author, text structure:
Questioning ‘Asks only literal ‘Asks questions only to "Asks questions to deepen the meaning | Uses questions fo challenge the text
questions clarify meaning of text; may explain how the questions | (author's puspose, theme. or
enhance comprehension(metacognition) | point of view)
Visualizing Cannot describe Describes some visual Describes own mental images, usually | Creates and describes
(Senso sensory images or other sensory images; may | visual; images are somewhat multi-sensory images that extend and

Tmagery)

De tied directly to text or
description of the text picture

elaborated from the literal text or
existing picture

enrich the text, and can explain how those
images enhance comprehension

Determining

Guesses randomly or

Identifies some

Identifies words, characters. and/or

Tdentifies at least one key concept, idea, or

Importance inaccurately attempts to | elements as more important to | events as more important to overall theme as important in overall text meaning
identify important text meaning meaning and makes some attempt to and clearly explains why
elements explain reasoning

Monitoring Little or 1o conscious Tdentifies difficulics, Tdentifies problems at word, sentence, | Uses more than one strategy

Comprehension

awareness of reading
process

comprehension breakdovn is
often at word level, lttle or no
sense of the need to solve the
problem: main strategy is to
sound it out

or schema level; can articulate and use
a strategy to fix comprehension
breakdowa, usually at the word or
sentence level

to build meaning when comprehension
breaks down: can articulate

which strategies are most appropriate for a
given text

Inferring

Attempts to make
predictions or draw
conclusions, w/o using the
text or by using

text inappropriately to
defend the statement

Draws conclusions or makes
predictions that are consistent
with the text or

schema

Draws conclusions and/or makes
predictions and can explain the
source of the conclusion or prediction

Develops predictions, interpretations.
and/or conclusions

about the text that include connections
between the text and the readers
background knowledge or ideas and beliefs

Synthesizing

Stops occasionally or at
the end of the text and
identifies some text
elements

Stops periodically to identify
text events and may
incorporate

schema into interpretation

Stops frequently to reflect on text
meaning: uses own schema and story
elements to enhance meaning

may identify key themes

Stops frequently to reflect on text meaning:
relates to the story or genre ina

personal way: can identify key themes; may
articulate how this process

has created new meaning upon completion
of the text





[image: image13.jpg]Informational Text Retelling Summary Sheet

Name: Date:
Title:

Student Selected Teacher Selected
Introduction:

Identifies topic (1pt.)

Gives some purpose or focus (1pt.)

Main Ideas:
Number given
Actual Number

6 pts. = all correct;
4 pts. = 2/3 correct;
2 pts. = 1/3 correct;
0 pts. = none correct

Sequence of Ideas

Gives ideas in order appropriate to text
2 pts. = correct

1 pt. = partial

0 pts. = none correct

Total Score:

(10 pts. Possible)
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Christina School District Language Arts Block K-5

Christina Language Arts Block K-5

All students will receive 135 minutes of literacy instruction daily. (Reading and Writing)

Word Work (15 minutes)

· Phonemic Awareness

· Phonological Awareness 

· Phonics

· Vocabulary

· Use your Common Core and Journeys Teachers Edition to guide your word work
Teacher Directed (20-30 minutes)

· Use the comprehension skill from the Common Core and Journeys Teachers Edition to guide the Teacher directed lesson

· Essential Questions listed on Grade Level matrix may differ from those found in Teachers Edition and Focus Wall. The updated EQ’s align more closely with the Common Core and provide and greater depth of knowledge. 

· May use text or passages from Journeys, Supplemental Read Alouds, Science kit readers, Social Studies textbooks, Time for Kids Readers, etc. Remember the focus is on the skill /strategy. 

· Teachers may use instructional delivery methods found in Journeys Teachers Edition or Sample Acquisition lessons found in elementary reading shared drive \\clshare\Elem_reading. 

· Keep whole group practice/assignments out of this block and save for flexible group time. 
Flexible Group (20 minutes x 2) or (15 minutes x 3)

· Students will be broken into flexible groups based upon skill.

· Teacher must meet with the lowest group(s) EVERY day.

· Save this time for independent practice work based.  You can assign something for all other students to do based on teacher directed lesson and then pull your low group first to provide more assistance/alternative assignments for them (remember these assignments must be meaningful and not just busy work). 

· Center for students not working with you should directly tie to what you have been teaching from the Teacher Directed Lesson or small flexible groups. There may be one review center for previous learned skills.

· These groups are for extra practice of what you have taught during word work and the teacher directed lesson. Center options can be found in your Journeys Teacher’s Edition and on Literacy Links at http://www.christina.k12.de.us/LiteracyLinks/elemresources/center_resources.htm 

Suggested Centers

· Review  of Skills and Strategies Previously Taught Center

· Fluency Center (fluency practice, re-reading, partner reading)
· Word Work Center (activity can support grade level scope and sequence skills and/or needs based skills; can use frayer model to help support vocabulary concepts)
· Reading Independently Center (Self Directed Reading and/or using the graphic organizer)

· Writing in Response to Reading Center (writing from their graphic organizer, answering text based questions, or making connections to text)
· Listening & Speaking Center (listen to anthology story, listen to key pieces of literature, recording your reading or thoughts/retellings and sharing with a partner)
· Technology Center (Learning Point Navigator Assignments, Kidspiration, Inspiration, Think Central, www.Thinkfinity.org,  MS Word publishing of written responses, www.starfall.com,  www.pbskids.org, www.wegivebooks.org, etc.)
· For additional resources refer to Literacy Links at http://www.christina.k12.de.us/literacylinks/elemresources/ElemResources.htm
Writing Block (35-45 minutes)

· Use Direct instruction (Mini Lessons)
· Use Journeys  Teachers Edition and/or  Writing Curriculum Binder

· Address the Writing Process

· Common Core Writing Priority Focus Areas 

· How to Write a Paragraph

· Narrative Writing

· Letter writing

· Descriptive Writing

· Informative/Explanatory Writing – Structures (comparing/contrast essay, Chronological  essay, cause/effect, problem/solution)

· Persuasive/Construct Support

· Research 
Intervention Block: http://www.christina.k12.de.us/LiteracyLinks/elemresources/rti_resources.htm 
Tier III students get both the 135 minutes language arts block daily and an additional 150 minutes of Tier III intervention services weekly outside the language arts block. 

Tier II students get both the 135 minutes reading block daily and an additional 90 minutes of Tier II intervention services weekly outside the language arts block.

Tier III group
· This group must receive 30 minutes additional instruction daily.

· These should be students who need supplemental instruction.

· Tier III students must be progress monitored weekly.

· Intervention done with this group must remain needs based supported by data.  

· Strategy/skill intervention should not be switched until progress monitoring data supports further/different instruction.

· While this group is working, other students should be working on extended thinking tasks (ex: Literature Circles, Book Clubs, Projects, Learning Point Navigator, Accelerated Reader, Scholastic Reading Counts,  etc.)

Tier II Group:
· This group must receive additional instruction 90 minutes weekly.

· These should be students who need supplemental instruction.

· Tier II students must be progress monitored weekly.

· Intervention done with this group must remain needs based.

· Strategy/skill intervention should not be switched until progress monitoring data supports further/different instruction.

· While this group is working, other students should be working on extended thinking tasks (ex: Literature Circles, Book Clubs, Projects, Learning Point Navigator, Accelerated Reader, Scholastic Reading Counts,  etc.)

What is Self-Directed Reading? 

This time is designed to allow students to choose what they want to read and to what part of their reading they want to respond.  That selection can be somewhat teacher directed.   Reading response should be in the form of conferencing (more teacher directed), reading logs (more student directed), and sharing (teacher/student directed). 

·  Self-Directed Reading includes the following:

· Teacher Read Aloud – The teacher begins by reading aloud from a wide range of literature – themed by topic, author, etc. 

· Children reading “on their own level” from a variety of books – Classroom libraries include books related to themes the class is studying, easy and hard books, old favorites, easy predictable books, magazines, student made books, etc.  Every effort should be made to have the widest possible range of genres and levels available.  This will be a challenge until classroom/grade level libraries can be collected. 

· Ideally – students should be able to choose their books from a variety of baskets.  An example of what to choose could be:

· Students are provided with Ziploc bags or some type of way to secure their chosen books for the day.  Those chosen should be:

1.  My Now Book – the book I am reading now

2. My Next Book – the book I am reading next

3. (1) Chapter Book – if applicable to their level

4. (2) Quick and Easy – magazines, pamphlets, easy books, etc.

· Teacher Conferencing with students – While students are reading on their own, the teacher conferences with several students each day.  A conferencing schedule is established and conferencing questions should have a purpose and focus.   For example, if the comprehension strategy for the week is Main Idea, every effort should be made to conference about Main Idea that week. Conferencing suggestions were noted in the centers/independent practice options above. 

· Sharing – There should be an established schedule for sharing where students share what they are reading with peers.   The sharing should also be connected to the week.  For example, if the strategy of the week is Main Idea, students should share the main idea of what they are reading.  Every effort should be made to connect all components of reading throughout the day.  

Reading Logs can be completed during the reading time as students complete a book.  A management system must be in place to ensure students are continuing to read.  Another idea is to have students complete reading logs for morning work, during targeted instruction or even homework, to maximize reading time.

With the purchase of Text Talk, Elements Reading, and Curious about Words materials, teachers can utilize these resources to support Self-Directed Reading Time. It is true that the focus of these materials is Explicit Vocabulary, while the purpose of Self-Directed Reading is to READ and RESPOND to reading. However, with time being a precious commodity, it may be necessary to integrate the two in order to have time to do both. Collaborative planning and preparation for executing these two curricular components is crucial.  

Best Practices in Reading
The essence of reading is the transaction between the words of an author and the mind of a reader, during which meaning is constructed.  This means that the main goal of reading instruction must be comprehension.  Beginning reading instruction should provide students with many opportunities to interact with print and should include the following experiences: 
The teacher provides a literature rich environment through instruction and use of many of the following: 
o 
Anthologies 

o 
Multiple copies of student texts 

o 
Big Books 

o 
Trade Books 

o 
Books with tapes/CD

o 
Newspapers, magazines and pamphlets 

o 
Computer software/websites

o 
Modeling and discussing his/her own reading processes 

The teacher provides opportunities for students to read and interact with text by: 
o 
Listening to stories 

o 
Participating in shared book experiences 

o 
Using language-experience stories and books 

o 
Composing stories 

o 
Readers Theater 

o
Literature Circles

o 
Reading and writing predictable books 

o 
Reading aloud to children each day 

o 
Allowing students to self-directed reading materials 

o 
Modeling the practice of reading 

o 
Developing decoding strategies 

The teacher will read and expose students to both fiction and non-fiction material.


The students will read a variety of genres such as: 
o 
Poetry 

o 
Mysteries 

o 
Biographies/Autobiographies 

o 
Plays 

o 
Informational Text 

o 
Adventure Stories 

o 
Newspaper/Magazine Articles

o 
Folklore 

o
Historical Fiction

o 
Science Fiction 

The teacher will provide a challenging environment, where students are taught to use a variety of reading comprehension strategies which include: 
o 
Predicting (accept and/or revise predictions)
o 
Making inferences and drawing conclusions
o 
Setting a purpose for reading and self-monitoring 
o 
Activating prior knowledge 

o 
Summarizing/retelling (including supporting details)
o 
Drawing conclusions 

o 
Identifying the main idea 

o 
Recognizing story elements 

o 
Developing questions and making connections
o 
Clarifying 
The teacher will utilize reading assessments, which align classroom practices with state standards and District grade level expectations through: 
o 
Observing and interacting with students as they read 

o 
Keeping anecdotal records on students 

o 
Keeping oral reading checks and story retellings  

o 
Using teacher-made assessments 

o 
Keeping a portfolio of each student’s work 

o 
Using Informal Reading Inventories 
o
Using district provided reading materials 
· o
HMH Journeys Benchmark and Unit Tests 

o              HMH Journeys Weekly Tests

  http://www.christina.k12.de.us/LiteracyLinks/elemresources/ElemResources.htm 

INDICATORS FOR A LANGUAGE ARTS/READING GRADE 
· Phonics and Decoding/Word Analysis

· Written Comprehension 

The indicators that are listed under reading on the Student Progress Report are not taught in isolation. In fact, all components are often reflected in a single sample of student work.  However, a teacher may choose to focus on one or more indicators when evaluating student work.  Proficiency levels for phonics and decoding, oral and written comprehension, and vocabulary should align.  The final performance levels for each marking period should be based on a variety of assessments throughout the trimester. 
PHONICS AND DECODING/WORD ANALYSIS

Phonics and decoding inventories are found on literacy links at: http://www.christina.k12.de.us/LiteracyLinks/elemresources/ElemResources.htm 

Students will demonstrate an awareness of letter sounds and their relationships in the formation of words. 

· Students will use various strategies to figure out unknown words. 

· Students will apply decoding strategies to read text fluently. 

VOCABULARY 

             Students will apply new vocabulary to oral and written responses.
             Students will use new vocabulary within other contexts to demonstrate understanding. 
             Students will utilize story vocabulary when summarizing/retelling selections. 
             For detailed explanation of Tiered Vocabulary see Literacy Links Vocabulary Webpage
             http://www.christina.k12.de.us/literacylinks/elemresources/vocab_resources.htm 
WRITTEN COMPREHENSION 
Students will be able to answer, in written form, a variety of questions about the text including determining meaning questions, extending meaning questions, and interpreting meaning questions in short answer and extended response. 

Students will be able to respond in written form short and extended answers related to a reading selection in both fiction and non-fiction text. 

Students will be able to respond, in written form, to text-based prompts. 

EFFECTIVE STRATEGY USE


Students will demonstrate an integration of skills/strategies in each of the strands creating a strategic reader. 

ASSESSMENT GUIDELINES 
 To assess phonics and decoding the following assessments may be used: 

· HMH Journeys Benchmark and Unit Tests 

· HMH Journeys Weekly Tests

· Phonics Inventory

· Phonological Awareness Inventory

· Spelling Inventory

· Oral reading checks 

· Teacher observation and anecdotal records 

· Informal Reading Inventories (IRI’s – Oral Reading Section) 

· Basic Reading Inventory (BRI)

· District Benchmark Books (oral reading section) 

· HMH Weekly Skills Tests

· Leveled Readers oral reading assessment

· DIBELS Next progress monitoring – record strategies

· Targeted instruction observation

· Progress monitoring curriculum based measurement results

To assess listening and speaking comprehension the following assessments may be used: 
· Retellings 

Oral responses to a variety of questions (determining meaning, extending meaning, interpreting meaning) 

· Teacher observation and anecdotal records 

· State reading rubric and/or teacher created rubrics 

· District Benchmark Books (retellings) 

· Informal Reading Inventories (IRI’s – Oral Reading Section) 

· Basic Reading Inventory (BRI)

· HMH Weekly Skills Tests
· HMH Benchmark and Unit Tests
· Leveled reader retell

· Guided reading oral strategy use

· Quick write about selection/text using the strategy – on an index card or in a journal

To assess written comprehension the following assessments may be used: 
· HMH Journeys Benchmark and Unit Tests 

· HMH Journeys Weekly Tests
Text-based written responses 

Short-answer and extended written responses 

HMH Weekly Skills Tests
Teacher/student writing conferences

State reading rubric 

Teacher created rubrics 

Graphic Organizers
2011-2012 Common Elementary Reading Assessments

Benchmark Tests 
· These tests act as summative tests indicating whether students are able to transfer the skills taught in class and apply it to a new situation
· Window has been built in pacing guides for administration of these tests (week timeframe) 
· Administration Options
· Teachers could do one section per day…while still having small flexible groups

· Administer test all in one day (similar to DCAS setting)

· Administer over the week assigning pieces of tests for independent practice

· Administer in small flexible group setting

**Special Note-- Special Education and ELL students should have access to any accommodations that would be used on DCAS and/or as noted in IEP. 

	Unit
	Date for Kindergarten
	Dates for Grades 1-5

	Unit 1 
	October 31-November 4
	Grades 2-5 October 3-6 
Grade 1 October 17-21

	Unit 3
	February 6-10
	January 9-20  

	Unit 5
	April 30-May 4
	April 16-20 


Below 60% =Intensive
60%-79%=Strategic
80% and above=Benchmark

Weekly Tests 
· 3rd Weekly Test of each unit is strongly recommended-- Skills in Context section and Vocabulary portion only

	Lesson #
	Date for Kindergarten 

in Progress Monitoring Assessments
	Lesson #
	Dates for Grades 1-5 

Find in Grab and Go Kits

	Lesson 3-4
	October 10-14
	Lesson 3
	Grades 2-5 September 19-23
Grade 1  September 26-30

	Lesson 7-8
	November 28-December 2
	Lesson 8
	Grades 2-5  October 24-28
Grade 1 November 7-10

	Lesson 13-14
	January 17-20
	Lesson 13
	Grades 2-5 December 12-16
Grade 1 December 19-21

	Lesson 17-18
	February 27-March 2
	Lesson 18
	February 6-10

	Lesson 23-24
	April 2-5
	Lesson 23
	March 17-21

	Lesson 27-28
	May 21-25
	Lesson 28
	May 7-11


· Can be used as CBM as needed to guide small group flexible instruction

· Additional portions of the test can be administered as needed based on skill (i.e. students struggling with phonics should be given the phonics portion of the test to gauge progress) 

· Should be used as formative assessments to guide instruction in both whole and small group

Below 60% =Intensive
60%-79%=Strategic
80% and above=Benchmark

These bands are arranged for skill sets within the test, not the overall test!

Intensive and Strategic Students

Students who are performing at the Intensive and Strategic ranges should receive a Fry Sight Word Inventory Check at least once per month, as well as their Bi-weekly DIBELS progress monitoring. 

Writing in Response to Reading

In order to meet the requirements of the Common Core State Standards students MUST write in response to reading texts EVERY day. Responses must include reading from both literary and informative text. 

Extension and Re-Teaching
Students Score Benchmark on Summative or Formative Assessments:


Extension Activities


Book Clubs


Literature Circles


Content Area Connections with Science, SS and Math embedded within Journeys


Journeys Think Central Write Smart to Extend

Students Score Strategic or Intensive on Summative or Formative Assessments:


Re-teaching Lessons


Intervention Lessons


ELL Lessons


Reading and Literacy Toolkits


Leveled Readers


Phonics Readers 


Decodable Readers


Vocabulary Readers


Ready Made Work Stations 


Journeys Think Central Write Smart to practice


Ready Made Work Stations 


Corrective Feedback Ideas within TE
Look fors in K-5 Reading Instruction
	Look For
	Description

	Program and lesson components
	Whole Group

· Teacher explicitly models and explains strategy or skill focus for lesson through shared reading and read aloud. 

· Teacher models appropriate written responses for students using think alouds and his or her own work

· Students engage in accountable talk during lesson through Think/Pair/Share, Turn and Talk, Numbered Heads and other cooperative learning strategies.

· Preview, Review and Extend strategies are used to  ensure understanding of all students including ELL students

· Read Alouds happen daily for all students

· Graphic organizers are used in order for students to demonstrate understanding of key concepts

Small Group

· While the rest of the students work independently or in groups, the teacher meets with small groups who have similar needs

· Lessons have a clear focus, are scaffolded for students, and use appropriately leveled texts that support the focus

Independent and Buddy Work

· Students engage in independent or buddy reading and meaningful practice strategies or skills taught during whole and small group lessons

· Activities include reading just right books, writing responses to reading, word/letter work, listening to books on tape, etc. 

	Classroom Environment
	Arrangement

· The room is organized for whole and small group instruction and independent work

· Materials are labeled, readily accessible to students, and arranged in an inviting way

Displays

· Essential Questions are posted and integrated into lessons so that students understand their relevance and importance

· Examples of current student work are displayed on walls

· Rubrics and student expectations are clearly visible

Materials/Tools

· Classroom libraries are organized by level and interest/genre

· Students have book bags for self-directed books

· Students have reading folders/journals for reading logs, written responses, etc

· Students know the goals they are working toward and understand why

	Assessment
	· Formal and ongoing assessments are used to inform instruction and monitor student progress
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Addressing the 5 strands of literacy…
	Phonemic Awareness
	Segmenting sounds

Blending sounds

Substituting sounds

	Phonics
	Sound-letter relationships

Blending and decodables

Dictation and spelling

	Fluency
	Rate and prosody

	Vocabulary
	Robust vocabulary instruction

	Comprehension
	Pre-reading strategies

During reading strategies

Post reading strategies


	Pre-reading
	During reading
	After reading

	· Set a purpose

· Brainstorm ideas

· Relate prior knowledge/experiences to subject

· Determine type of text

· Determine appropriate rate for reading based upon genre and purpose

· Determine appropriateness of material’s reading level

· Look at pictures for information

· Preview material

· Be aware of vocabulary

· Skim material
	· Monitor comprehension 

· Analyze story/literary elements

· Analyze information

· Make predictions

· Infer information

· Generate questions based upon new information

· Focus on main ideas

· Revise predictions and make new ones as text offers additional information

· Reflect, analyze, and adjust ideas based on what has been read

· Use mental imagery 
	· Analyze information/story elements and draw conclusions

· Summarize text

· Evaluate text

· Return to text to verify information

· Determine main idea/theme/message

· Synthesize information and add new ideas while reading


Delaware Department of Education
Christina School District
Writing Expectations 
Office of Curriculum and Instruction

The Christina School District utilizes an integrated literacy program following the Common Core State Standards and incorporating materials from the adopted core reading program (Houghton Mifflin Harcourt (HMH) Journeys) and other research based resources. The delivery of language arts includes writing instruction as part of the regular language arts period, throughout the school year. The following expectations guide writing instruction in grades K-5:

· Teachers will administer baseline prompts/assessments to drive instruction and direct student learning. This formative assessment will allow teachers to create focused mini lessons that should be taught through a variety of methods. A unit of writing should include formative assessments, student practice/rehearsal, feedback, and summative assessments. 

· Writing instruction should provide opportunities to explore, practice, and produce finished work in the following discourse classifications: persuasive, informative, and expressive. 

· Writing instruction should include extensive, explicit teacher modeling as outlined by the Common Core State Standards and the CSD District pacing guides, to produce texts that exhibit text features which are consistent with the genre and purpose of writing; i.e. development, organization, style, word choice, voice. 

· Writing is complex and recursive in nature therefore requiring teachers to teach strategies through extensive, explicit teacher modeling inherent to each part of the writing process; i.e. prewriting/planning, rough drafts, revising, editing and publishing. 

· Writing instruction should provide opportunities to write for a variety of reasons, i.e. to reflect, respond, rehearse ideas, make connections, and clarify thinking. The forms should include, but are not limited to: short and extended responses, journal and writer’s notebook entries, articles, narratives, and on-demand prompts (to include stand-alone and text-based works). 

· Qualities of good writing need to be shared and taught through extensive, explicit teacher modeling. Students should be exposed to strong and weak models of work throughout the entire writing process. This should be followed by descriptive feedback in the form of teacher and peer collaboration. 

· Students need to be explicitly taught strategies through extensive teacher modeling; i.e. the Delaware Reading and Writing rubrics, RARE and QAR (when writing in response to reading), FATP, SOAP, etc. 

· Conferences and the use of the Delaware state writing rubric encourages students to analyze, synthesize, and evaluate their work throughout the writing process. 

· Special education and LEP students will be afforded equal access and opportunity to all ELA materials and instructional strategies. They should also be administered baseline, evaluative, and exit prompts at their respective grade levels. Items can also be used to design IEP goals, determine DCAS accommodations, and track student progress. 

· Student work samples should be kept to document grading and reporting, communicate with parents, and accompany any DPAS II evaluations. 

· Use Appendix C of the CCSS for student writing samples and pieces of work. 

· Instructional strategy and support materials can be found in the HMH Journeys Teacher Edition, District pacing guides, CSD Writing Curriculum binders, Journeys Write Smart on www.thinkcentral.com, and on Literacy Links Writing Page at http://www.christina.k12.de.us/LiteracyLinks/elemresources/writing_resources.htm 
Best Practices in Writing

The writer’s workshop is an instructional model that views writing as an ongoing process in which students follow a given set of procedures for planning, drafting, revising, editing, and publishing their writing. It allows students to be at various stages of the writing process at one time. While addressing a specific prompt is incredibly important, process writing focuses primarily on what children want to communicate. Student choice is important. –Lucy Caulkins
During the elementary grades children will develop as writers by: 

· Taking charge of their own writing process 

Understanding the difference between strong and weak writing—and using that knowledge to create stronger pieces of writing

· Revising and editing their own writing because they can “read it” and know how to make it better. 

During the elementary grades teachers will help students develop as writers by: 

· Clearly articulating the criteria for success and providing clear, immediate and constructive feedback 

Showing students that the skills they need to be successful are within their grasp by clearly and systematically modeling effective writing skills 
Elements of the Writer’s Workshop:

· Students primarily determine the topics for their writing

· Students keep a notebook or folder to organize their “in progress” writing

· Class members are at different points in their writing

· Students have time to orally share their written work either with the whole group, with a buddy or with the teacher

· Teachers use a “status of the class” chart to keep track of student progress and determine when conferencing is needed

· Teachers meets with individual students to conference about their work

· The writer’s workshop begins with a brief mini-lesson on a timely writing technique
All children can and should write daily using the Writers’ Workshop model.  Students should be provided with opportunities to engage in the writing process and provide opportunities for a variety of purposes. The three purposes of writing (stances) are:  

· Expressive/narrative - writing that paints pictures by using words.  Expressive writing includes forms such as poetry, character descriptions, journal writing and personal reflections.  Expressive writing can take the form of personal experience stories in which a student writes from real life events. It can also include creative pieces, which use the student’s imagination to create the characters, circumstances and situations within the story.  The elements of a narrative, in addition to the basics of good writing, would include the specific elements of vivid describing words and strong verbs, which would evoke emotions or feelings on the part of the reader.  

· Persuasive/opinion -writing that is used to express an opinion and to win the reader over to the author’s point of view.  Persuasive writing may take the form of editorials, letters, advertisements or film/book reviews. The elements of a persuasive piece, in addition to the basics of good writing, would include the specific elements of a strong and logical argument. This argument should include at least three facts or opinions to support the author’s point of view.  The most powerful fact or opinion is usually found last.  It is important to include at least one counter argument in anticipation of potential objections from the opposing point of view. 

· Informative/explanatory- writing that is fact based and should not include opinion or bias. The purpose of this writing is to inform. Expository writing may take the form of reports, lists, newspaper articles, instructions and “how-to” pieces. The elements of an expository piece, in addition to the basics of good writing, would include the specific elements of clear and concise writing, important details and/or steps or events written in the proper sequence.   
The teacher provides opportunities to write for a variety of audiences, such as: 

· Classmate(s) 

· Parent(s) 

· Teacher or principal 

· Friend or family member 

· Community Members or Organizations 

The teacher provides opportunities for students to write in a variety of formats, such as: 

· Letters 

· Editorials 

· Newspaper Articles 

· Advertisements 

· Stories 

· Reports 

· Journals 

· Poems

· Instructions/”How-To”

· Recipes

· Film/Book Reviews

The teacher provides opportunities for students to write to a variety of topics including: 

· Self-selected 

· Teacher provided 

The teacher provides opportunities for students to write to a variety of prompts, including both: 

· Text-based 

· Stand-alone 

The teacher provides opportunities for students to write on self-selected topics through such methods as: 

· Writers Workshop 

· Process Writing 

· Writing Across The Curriculum 

· Focus Writing 

The teacher will analyze student writing to determine student needs in order to format skill and strategy instruction. 

The teacher provides regular instruction on the skills and strategies related to the craft of writing. 

The teacher regularly confers with students about their writing. 

The teacher provides opportunities for students to share their writing with others. 

The teacher will evaluate student writing through the use of the Delaware State Writing Rubric and grade level anchor papers. 

INDICATORS FOR A GRADE 
· Writing Proficiency Level--Use the report card performance key (EP, MP, NP, BP) 

· Writing Traits--Use the Delaware State Writing Rubric (1-5) 

· Focus

· Development 

· Organization 

· Sentence Fluency 

· Word Choice/Style 

· Mechanics 

Because writing is a process, the writing grade is based on the end of year grade level expectations.  Therefore, it is expected that most students will begin the school year below that expectation and this will be reflected on the progress report. 
The writing traits are used to help define the qualities of writing and to determine the strengths and weaknesses in student written work. Analytical scoring using the writing traits provides the strongest foundation for instruction because it both affords a complete picture of writing and allows students to focus their revision on particular problems.  An analytical approach simply makes revision possible. By analytically scoring a student’s writing the teacher is provided with diagnostic information that can guide instruction and improve student writing.  The writing proficiency level will reflect the holistic evaluation of the students writing and the writing traits will be scored using the Delaware State Writing Rubric to reflect a student’s strengths and weaknesses.   

**First Grade Only** 
At first grade, students’ writing will be scored using the Delaware State Writing Rubric and end-of year writing benchmarks according to the following schedule: 

	Indicator 
	1st Trimester 
	2nd Trimester 
	3rd Trimester 

	Writing Proficiency Level 
	X 
	X 
	X 

	Focus
	X
	X
	X

	Development 
	X 
	X 
	X 

	Organization 
	
	X 
	X 

	Sentence Fluency 
	
	
	X 

	Word Choice/Style 
	
	
	X 

	Mechanics 
	
	
	X 


**Grades 2-5 assess all indicators throughout the year. **
ASSESSMENT GUIDELINES 
I. 
To assess writing the following student products should be utilized: 

· Student self-selected writing 

· Text-based prompts 

· Stand-alone prompts 

· A variety of student writing samples (variety of formats, purposes, audiences, and topics) 

II.
Student work should be evaluated both analytically and holistically using the Delaware State Writing Rubric. 

III. 
Writing prompt responses serve as one tool in the assessment of student progress in writing. The body of work that students produce during writer’s workshop, writing responses to reading, and writing in other content areas should be the measure of student writing proficiency. Writing should always be evaluated utilizing the Delaware State Rubric and the appropriate grade level anchor papers.  It is important that both independent and guided writing examples of student work be shared with parents at conference time that show the qualities of both types of evaluations. 

IV. 
Evaluation of student writing should be scored both analytically and holistically.  It is imperative that children receive specific and immediate feedback on their writing. 

V. 
The Delaware State Writing Rubric is utilized to score student work related to the six traits found on the report card.  Holistic scoring should be based on the rubric and grade level anchor papers.  Students need to develop proficiency in the understanding and use of the rubrics. Teaching children to revise their writing based on a rubric is important.  The six traits are: 

Focus-effectively fulfills the writing purpose and meets the needs of the audience.

· Development – sufficient, specific, and relevant details that are fully elaborated. 

Organization – unified with smooth transitions, a clear and logical progressions of ideas, and an effective introduction and closing. 

Sentence fluency – consistently complete sentences with appropriate variety in length and structure. 

· Word choice/style – a consistent style with precise and vivid word choice. 

Conventions – few if any errors in Standards Written English that do not interfere with understanding. 

Although all of the writing traits are important, Development and Organization must be weighed more heavily than the others. Consequently, when evaluating a student’s work, Development and Organization should be influential in determining the child’s holistic score. 

	Trait 
	Some Questions to think about…

	Ideas
	The foundational trait
· What’s my topic? 

· What’s my story? 

· What’s my argument?

	Organization
	How can I present information to make it

· Educational?

· Compelling?

	Voice
	What is the right voice for
· This topic? 

· This audience?

	Word Choice
	Which words/phrases will make my message
· Interesting? 

· Memorable?

	Sentence Fluency
	How can I structure sentences to make them
· Grammatical? 

· Smooth and readable? 

· Direct and to the point? 

	Conventions
	Ensures that the whole piece is mechanically sound and attractively formatted on the page










Creating Writers by Vicki Spandel
Look fors in K-5 Writing Instruction

	Look For
	Description

	Program and lesson components
	Whole Group

· Teacher demonstrates strategy or skill focus for lesson using his or her own writing and or mentor texts
· Students engage in accountable talk during lesson through Think/Pair/Share, Turn and Talk, Numbered Heads and other cooperative learning strategies
· Preview, Review and Extend strategies are used to  ensure understanding of all students including ELL students

· Read Alouds happen daily for all students

Small Group

· Teacher may meet with small groups of students with similar needs to provide further assistance
Independent and Buddy Work

· Students independently engage in the writing process or confer with writing partners or teacher

· Students may also read as they explore a particular genre as part of the inquiry process during the beginning of a genre study

· Teacher confers with individual students  

	Classroom Environment
	Arrangement

· The room is organized for whole and small group instruction and independent work

· Materials are labeled, readily accessible to students, and arranged in an inviting way

Displays

· Essential Questions are posted and integrated into lessons so that students understand their relevance and importance

· Examples of current student work are displayed on walls

· Rubrics and student expectations are clearly visible

Materials/Tools

· Writing folders include works in progress, editing checklists, and student reflection sheets
· Students may have writing notebooks or journals where they continuously work

· A variety of writing and revision tools are available (different kinds of paper, markers, pens, pencils, editing checklists, dictionaries, scissors, tape, staplers, sticky notes, computers)

· Students know the goals they are working toward and understand why

	Assessment
	· Formal and ongoing assessments are used to inform instruction and monitor student progress
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Questions to ask during a writing conference:
Introduction:

· Do you have a topic? 

· If not…could we talk a little about your interests or brainstorm some questions that might help you come up with a topic?

· How are you planning to begin? 

· If there is a draft…what would you like me to listen for as you share your writing?

Ideas and Development:

· What do you see as your main idea? 

· What one thing do you want your reader to learn from your writing? 

· Would you like to know what I picture in my mind when I hear your writing? 

· Do you have some details you think might be new to your readers?

· Do you have enough information to keep writing? If not, do you know how to get the information that you need?

· As a listener, this is the main thing I learned from your paper__________, but I’m still wondering about______________________.

Organization:

· Why did you begin where you did? Did you write more than one lead or were you happy with the first one?

· What is the most important point you make in this paper? (expository)

· Does your story have a turning point or most important moment? (narrative)

· Tell me why you ended your story the way you did.

· As a reader, I felt a little lost when______________. (only if needed)

Voice:

· How would you describe your voice in this piece?

· Who do you see as your main audience? Who did you picture when you were writing? 

· What would you like a reader or listener to feel? 

· Here’s where your voice seemed strongest to me….

· Here’s how I feel when I listen to your story.

Word choice:

· Do you have favorite words or expressions in this piece? Show me.

· Are there any words you used for the first time? Which ones? 

· Are there any words you weren’t sure of? Shall we look them up? 

· Did you use a dictionary or thesaurus? Where? 

· Are there any words or phrases you’re not happy with? Shall we brainstorm other ways to say it? 

· These are the words or expressions that really caught my attention…

Sentence Fluency:

· You seemed to have an easy (not so easy) time reading your piece aloud. Am I right about that? Why do you think that might be? 
· My impression was that your sentences did (did not) tend to begin the same way. Do you agree? 

· Would you like me to read all or a piece of your work so you could be the listener? Tell me what you hear as I read.

Conventions/Editing:

· Have you edited your paper yet? Show me how much of the paper you are editing.
· Do you have any editing questions you’d like to ask me about spelling, punctuation, grammar? 

· Do you use the editing checklist? 

· Tell me about this mark of punctuation. Why did you use it here? What does it tell your reader? 

· What do you usually do when you edit your work? Do you read it over? Read aloud? Talk to a buddy about your work? What works best? 

Closure:

· Are there any questions you have about your writing? 

· Do you know how to get help or information if you need it? 

· Does this piece feel finished to you? If not, what would you like to do next? 
· Could you end the piece in a different way? 
Creating Writers by Vicki Spandel
Resources for Teachers

Oral Comprehension Rubric
	
	Scoring Key

	0
	Reflects no understanding of the text. Does not respond or talks about material off the topic. 

	1
	Reflects very limited understanding of the text. Mentions only a few facts or ideas but does not express the most important information or ideas. 

	2
	Reflects partial understanding of the text. Includes important information and ideas but may neglect other key understandings. 

	3
	Reflects excellent understanding of the text. Includes most to all important information, main ideas, and key understandings. 


Oral Comprehension Prompts:

· Tell what the story is about.

· Tell some of the things that ____________________does in the story.

· Can you think of anything else that ______________does in the story?

· Does this remind you of anyone in your life? 

· What do you think the character likes to spend most of their time doing? 

· Does this remind you of another story you have read? 

· What words does the author use to describe ______________ in the story?

Things to consider:

· uses supporting details/examples from the text to support conclusions and/or predictions

· uses a logical sequence with an extension of the theme or to background knowledge

· uses vocabulary from the text in responses

· mentions characters by name 

· possesses a clear understanding of the setting (time and place)

· refers to the problem and  the solution when retelling the story

· makes personal connections to the text
[image: image1.png]Primary Reading Comprehension Strategies Rubric (K-1)

Level One Level Two Level Three Level Four

Making Does not make Talks about what text Relates background knowledge Uses background knowledge to

Counnections connections with reminds them of, but experience to text enhance comprehension and

(Prior the text cannot explain or relate Interpretation. Makes text-to-text and

Knowledge) clearly to the text text-to-self connections; uses author
schema with familiar text to make
predictions

Questioning Does not ask Asks questions about the Asks questions relevant to the Asks questions to enhance meaning;

questions

story: may confuse
questions/statements

story: can answer questions

can easily answer questions; beginning
awareness of different types of
questions

Visualizing
(Sensor
Tmagery)

Does not describe
simple sensory images
related to the text

Can describe some simple
sensory images, mostly
related to text or picture

Describes some sensory images
tied directly to the text or a
description of the picture in the
text

Describes own sensory images; images
can be elaborated from the literal text
or existing picture; demonstrated using
any modality or media

Determining

Random guessing

Inaccurate attempts to

Tdentifies some concepts in fext as

Identifies words. characters, and/or

Importance identify some concepts in | more important to text meaning events as more important to overall
text (i.e., characters, plot, (i.e.. characters, plot, main idea, or | meaning; makes some attempt to
main idea. or setting) setting) explain reasoning
Monitoring No awareness of text | Has text difficulties, no Tdentifies difficulties and Tdentifies location and type of difficulty

Comprehension

difficulties

need to solve the problem

articulates need to solve problem;
does not articulate what the

problem is

and articulates the need to solve the
problem

Tnferring Does not attempt a ‘Attempts a prediction or | Draws conclusions and make Draws conclusions and makes
prediction or conclusion; inaccurate or | predictions that are consistent with | predictions using examples from the
conclusion unsubstantiated with text or background knowledge text

the text
Synthesizing Does not retell Randomly retells some Retells most key clements in Retells elements of the fext in logical

elements of the text; events
may not be in
sequence

sequence

sequence; may include some extension
to overall theme, message, background
knowledge





Adapted from rubrics developed by Language Arts Committee, Walnut Creek School District
[image: image2.png]Primary Reading Comprehension Strategies Rubric (2-3)

Level One Level Two Level Three Level Four
Making Does not make Talks about what text Relates background Links background knowledge and
Connections connections to the text | reminds them of, but knowledge/experience to text examples from the text to enhance
(Prior cannot explain how it comprehension and/or interpretation
Knowledge) relates to the text

Questioning Unable to ask or Beginning to ask and Can ask and answer questions and | Asks and answers different types of

answer questions; gives
inappropriate or off
topic responses

answer questions; unable to
support with evidence from
the text

begin to provide evidence from the
text

questions; and finds evidence in the text
to support questions and answers

Visualizing
(Sensory
Tmagery)

Does not demonstrate
use of sensory images

Demonstrates use of some
sensory images

Demonstrates use of sensory
images: images are somewhat
elaborated from literal text or
existing pictures

Demonstrates multi-sensory images
that extend and enrich the text:
demonstration may be through any
modality or medium.

Determining

Unable to identi]

Identifies some important

Tdentifies some important concepts

Tdentifics at least one key idea, theme,

Importance important concepts in | concepts in text in text with some supporting or concept linking it to the overall
the text (i.e. characters, plot, main | explanation meaning of the text.
idea, or setting) (i.e. characters, plot. main idea, or | Uses supporting details from the text to
setting) clearly explain why it is important
Monitoring Does not identify Identifies difficulties. but Identifies difficulties and Identifies difficulties. articulates need

Comprehension

difficulties or problem
areas

does not articulate need to
solve problem or articulate
the problem area

articulates need to solve the
problem, but does not use

strategies independently fo solve
the problem: may need guidance

to solve the problem and identifies the
appropriate strategy to solve the
problem (i.e. using meaning, visual, or
structural cues

Tnferring Does not make Makes predictions, Makes predictions, interpretations | Independently makes predictions,
predictions, interpretations, and/or and/or draws conclusions and interpretations, draws conclusions; and
interpretations, or draw | draws conclusions, but does | justifies response with information | clearly explains connections using
conclusions not justify response with | from the text; some teacher evidence from the text and personal

information from the text | prompting may be necessary knowledge, ideas, or beliefs

Synthesizing Unable to retell Randomly retells some Retells all key elements of the fext | Retells clements of the text in logical

elements of the text

elements of the text

in logical sequence

sequence with some extension to
overall theme, message, or background
knowledge





Adapted from rubrics developed by Language Arts Committee, Walnut Creek School District

Adapted from rubrics developed by Language Arts Committee, Walnut Creek School District
Vocabulary Work
	Word
	What are some examples?

	What is it? 
	What is it like?


 SHAPE  \* MERGEFORMAT 
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[image: image4.png]Problem/Solution Outline

Who
Problem | Vhat
Why
Attempted Results
Solutions
Solution |, L
2 2
End Results

Used to represent a problem, attempted solutions, and results.

What was the problem?

Who had the problem?

Why was it a problem?

What attempts were made to solve the problem?
Did those attempts succeed?

[P




Sample Comprehension Questions

· Where does this story take place? What type of place is it? 

· How might this story change if it was set in a different time or place? 

· Does the setting remind you of a place you know? How are the two places alike? How are they different? 

· What did you like most about the book? What did you not like? 

· What is the order of the main events in the book? Could this order be changed? Why or why not? 

· What is this book really about? 

· Who is telling the story? 

· Would you ever want to reread this book? Why or why not? 

· Which character did you like the most? Why?

· What words does the author use to describe your favorite character? 

· Why do you think the author wrote this book? 

· Do you think you will remember this book for a long time? Why or why not?

· Who are the most important characters in the story? 

· How important are the illustrations in the book? 

· What pictures would you change if you could? 

· Did you like how the book ended? Why or why not?

· What is the main problem in the book? Is it ever solved? 

· How important is the setting to the book? How does it affect the characters or the plot? 

· What is the genre of the book? How do you know? 

· Did reading this book make you look at anything in a new way? What was it? 

· Which characters change the most in this book? Which ones change the least? 

· Do you think this is a good title for the book? Why or why not?

· Where in the book did the author describe something well? What did you like about the description? 

· What feelings and thoughts did you experience as you read this book? 

· Would you read another book by this author? Why or why not?

· Whose point of view does the author tell the story through? 

· How is this story like other books that you have read? How is it different?

· What is the book about? What did you already know about this topic before you read this book? 

· Why do you think the author chose to write about this topic? 

· Is the information in this book presented in a clear manner? Does the information seem to be up-to-date? 

· Would you tell a friend to read this book? Why or why not?

· Is the topic of this book important in today’s world? Why or why not?

· Does the author do a good job of providing information in this book? Explain your answer. 

· What else would you like to find out about this topic? Where would you go to find the information? 

· How does the author organize the information in this book? 

· What important information did you learn from this book? 





Predict/Infer---Before Reading
Look at the title, any pictures and any captions. Write what you think will happen in this story or article.

	Score
	Criterion

	0
	Illegible or no answer

	1
	Makes an implausible or vague prediction

	2
	Makes a prediction that only uses one feature (title, picture, or caption)

	3
	Makes a plausible prediction based on title, any pictures and any captions

	4
	Makes a detailed prediction based upon the title, any pictures and any captions


Predict/Infer---During Reading
What do you think will happen next in the story? 
	Score
	Criterion

	0
	Illegible or no answer

	1
	Makes a prediction not based upon text read thus far; may repeat something already stated

	2
	Makes a vague prediction based upon what has been read thus far

	3
	Makes a plausible prediction based upon what has been read thus far

	4
	Makes a detailed prediction based upon what has been read thus far


Think About Words---During After Reading

How did you figure out a word you did not know? 

	Score
	Criterion

	0
	Illegible or no answer

	1
	Restates the word without providing insight as to how it was figured out

	2
	Attempts to explain a reasonable answer, but response is not clear

	3
	Explains part of the process, but does not account for the whole word

	4
	Clearly explains which cues were used to figure out the word (known word parts, sounds for letters, what makes sense)


Summarize---During/After Reading
Write a short summary of what you have read about so far.
	Score
	Criterion

	0
	Illegible or no answer

	1
	Mentions irrelevant information; may be inaccurate

	2
	Gives relevant but vague information

	3
	Includes at least 1 or 2 pieces of information about the selection; may not be complete

	4
	Summary is clear; explains 3 or more main points or ideas


Character Traits---During/After Reading

What kind of person was the main character? What in the story supports your opinion? 

	Score
	Criterion

	0
	Illegible or no answer

	1
	Incomplete or does not state opinion

	2
	States opinion, but does not provide support

	3
	States opinion, provides general support

	4
	States opinion; provides specific information from the story as support


Self-Monitoring

Retell what you have read so far.

	Score
	Criterion

	0
	Illegible or no answer

	1
	Mentions irrelevant information; may be inaccurate

	2
	Gives relevant but vague information

	3
	Gives relevant information, but may not be complete

	4
	Retelling is clear; includes main points or ideas


Identifying Story Elements

Write or retell the story elements from the section you have read. 

	Score
	Criterion

	0
	Illegible or no answer

	1
	Retelling mentions irrelevant information; may be inaccurate

	2
	Retelling includes some accurate information; may not be complete

	3
	Retelling is accurate; may not be complete

	4
	Retelling is complete and accurate; includes setting, characters, problems and solution


General 2 Point Written Response Rubric

	Score
	

	2
	Restates the question

Has the correct response

Gives a solid explanation or reason that relates to the story

Fills the space

	1
	Attempts to restate the question

Has the correct answer, but weak (or no) explanation

OR

Has incorrect answer but solid explanation

Could write more

	0
	Does not restate the question

Has incorrect answer

Has weak or no explanation

Does not fill the space




Don’t forget to….
· RESTATE the question

· ANSWER the question

· Give a REASON for your answer

· Give EXAMPLES to support your answer







Name ________________________ # _____


Week of   ________________________
Reading Log Questions
Choose one question to answer for each entry in the Reading Log.
1. What did this book remind you of? 
2. What did you learn that was new or interesting? 
3. What was this book mainly about?

4. What questions do you have for the author?

5. How is the main character like you?

6. Do you have a prediction?

7. Can you make a connection? (text – text, text – self, text – world, text – author)






[image: image5.wmf] Reading Response Log
Today’s date is _______________________.

The title of my book is ____________________________________________________.

The author of this book is _________________________________________________.

The illustrator of this book is _______________________________________________.






This book was too hard.



This book was just right.




This book was too easy.

Evaluate the story.  Did you like the story?  Circle the face that tells how you felt about the book.   (     (     (
Describe your favorite part of the book using pictures and/or words. Use of the back of the paper if you need to! 


[image: image6.wmf]Homework Reading Response Log
Today’s date is _______________________.

The title of my book is ____________________________________________________.

The author of this book is _________________________________________________.

The illustrator of this book is _______________________________________________.






This book was too hard.



This book was just right.




This book was too easy.

Evaluate the story.  Did you like the story?  Circle the face that tells how you felt about the book.   (     (     (
Describe your favorite part of the book using pictures and/or words. Use of the back of the paper if you need to!
Self-Directed Reading – A Self-Evaluation Guide
	Level 1
	Level 2
	Level 3
	Level 4

	*I was looking around the room or staring into space instead of reading.


*I was pretending to read most of the time.

*I didn't understand what I was reading.


*I didn't think as I was reading.


*I got up a lot for no reason.


*I did not respect the readers around me.


*I wasted my learning time.
	*I just read part of time.


*I read too fast.


*I was off-task about half the time.

*I wasn't paying attention to my thinking as I was reading.


*I skipped over the tricky words and didn't try to figure them out.


*I distracted the readers around me.


*I got up a couple times during SDR. 
	*I read most of the time.


*I respected the readers around me and I stayed in my space most of the time during SDR.

*I sometimes used tricky word strategies.


*I sometimes went back and reread when it didn't make sense.


*I sometimes caught myself thinking as I was reading.


	*I read the whole time.


*I carefully selected just right books.


*I respected the readers around me and I stayed in my space the entire time. 


*I talked to myself in my head about the story a lot and reread the confusing parts.


*I used tricky word strategies to decode.
 *I enjoyed my learning and I felt great about myself as a reader!



Author’s Sharing Schedule



Group 1



Group 2



 Group 3


Group 4


Group 5
Writer’s Workshop Status of the Class Checklist
	Student Name
	Prewriting
	Drafting
	Editing
	Revising
	Publishing

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Six Plus 1 Traits Scoring Sheet
Date:___________________________________________________________

Name:__________________________________________________________

Title of Paper:____________________________________________________

	Traits
	Score

	
	NSR
	1
	2
	3
	4
	5

	Focus
	
	
	
	
	
	

	Organization (B-M-E)
	
	
	
	
	
	

	Ideas (Details)
	
	
	
	
	
	

	Sentence Fluency
	
	
	
	
	
	

	Word Choice
	
	
	
	
	
	

	Conventions
	
	
	
	
	
	

	Voice
	
	
	
	
	
	


Six Plus 1 Traits Scoring Sheet

Date:___________________________________________________________

Name:__________________________________________________________

Title of Paper:____________________________________________________

	Traits
	Score

	
	NSR
	1
	2
	3
	4
	5

	Focus
	
	
	
	
	
	

	Organization (B-M-E)
	
	
	
	
	
	

	Ideas (Details)
	
	
	
	
	
	

	Sentence Fluency
	
	
	
	
	
	

	Word Choice
	
	
	
	
	
	

	Conventions
	
	
	
	
	
	

	Voice
	
	
	
	
	
	


Gobble Up Great Writing!

Eat a piece of “PIE”

My Writing Ideas

[image: image7.wmf]
EDITING CHECK LIST FOR CONVENTIONS

· My name is on my paper.
· The date is at the top of my paper.
· All of my sentences start with a capital.
· I have punctuation at the end of all of my sentences (.,?,!).
· My paper has a title.
· My sentences are in the right order.
· I used adjectives to make my paper more interesting.
· I left spaces between my words to make my paper easy to read.
· I used different leads, transitions and conclusions.
· I checked the spelling on my paper.
Conference Checklist

	Name
	M
	T
	W
	TH
	F
	Comments

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Discourses of Writing

Persuasive – (audience oriented) author tries to sway audience thinking on a course of action

Informative – (subject oriented) writer conveys information on a subject

Expressive – (author oriented) writer reveals his own thoughts and feelings

Author’s Sharing Questions and Comments

Questions for Authors

· How did you think of your topic?

· Will you add more to your story?

· What did you do when you got stuck?

· How long did it take you to write that?

· Did you have to pull any words apart?

· Do you have an idea for a new story yet?

Positive Comments for Authors

· You have given me a good idea.

· I liked how you stayed on topic.

· Your title made me want to hear your story.

· Your story was easy to follow.

· The story has a lot of details in it.

· I like how you described…….

Christina School District Flow Chart of Differentiated/Targeted Services

	Kindergarten---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials

· Leveled Readers 


	Fluency

· SOAR

· HMH Core Materials

· Leveled Readers 

· Corrective Reading *

· Reading Mastery*
	Fluency

· SOAR

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian 

· Corrective Reading*

· Reading Mastery*
	Phonemic Awareness

· ERI

· SOAR

· Fundations

· Earobics

· Road to the Code

· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading

· Text Talk 


	Vocabulary

· Elements of Reading

· Text Talk 
	Phonics

· SOAR

· Earobics

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian

· Corrective Reading *

· Reading Mastery*
	Phonics

· ERI

· SOAR

· Fundations

· Earobics

· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core Materials

· Leveled Readers

· Text Talk
	Comprehension

· SOAR

· Leveled Readers

· Text Talk
	
	

	

	Kindergarten--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored 
	Strategic
	Intensive

	Fluency

· HMH Core Materials

· Leveled Readers

· Text Talk

· Grab and Go Kit
	Fluency

· Targeted Instruction

· Leveled Readers
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian

· Leveled Readers
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Text Talk

· Grab and Go Kit
	Vocabulary

· Targeted Instruction

· Leveled Readers

· Text Talk
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian

· Phonics Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps K1A and K1B

· ABeCeDarian
· Grab and Go Kit


	Comprehension

· HMH Core Materials Leveled Readers

· Text Talk

· Grab and Go Kit
	Comprehension

· Targeted Instruction

· Leveled Readers

· Text Talk
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 
	First Grade---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials

· Leveled Readers 

· Targeted Instruction Step 3 Fluency or Step 2 Word Work
	Fluency

· SOAR

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Step 3 Fluency or Step 2 Word Work
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Fluency

· SOAR

· Early Success

· Quick Reads

· Targeted Instruction Step 3 Fluency or Step 2 Word Work

· ABeCeDarian
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonemic Awareness

· My Sidewalks

· SOAR

· Fundations

· Earobics

· Road to the Code
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading

· Text Talk 

· Targeted Instruction Step 4
	Vocabulary

· Elements of Reading

· Text Talk

· Targeted Instruction Step 4

· HMH Core Materials
· Reading Tool Kit
	Phonics

· SOAR

· Earobics

· Targeted Instruction Steps 1&2 

· ABeCeDarian
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonics

· My Sidewalks

· SOAR

· Fundations

· Earobics
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Steps 3&4
	Comprehension

· SOAR

· Leveled Readers

· Targeted Instruction Steps 3&4

· HMH Core Materials
· Reading Tool Kit
	
	

	First Grade--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored
	Strategic 
	Intensive

	Fluency

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· Leveled Readers

· HMH Core Materials
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Step 1

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials

· Elements of Reading

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	Vocabulary

· Targeted Instruction Step 4

· Leveled Readers

· HMH Core Materials
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· Phonics Readers

· ABeCeDarian
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· ABeCeDarian
· Grab and Go Kit

	Comprehension

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	Comprehension

· Targeted Instruction Steps 3&4

· Leveled Readers

· HMH Core Materials
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 
	Second Grade---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials

· Leveled Readers

· Elements of Reading 

· Text Talk

· Targeted Instruction Steps 2&3
	Fluency

· HMH Core Materials

· SOAR

· Early Success

· My Sidewalks

· Quick Reads

· Targeted Instruction Step 3
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Fluency

· SOAR

· Early Success

· My Sidewalks 

· Quick Reads

· ABeCeDarian

· Targeted Instruction Steps 2&3
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonemic Awareness

· SOAR

· My Sidewalks

· Fundations

· Earobics
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading

· Text Talk 

· Targeted Instruction Step 4
	Vocabulary

· Elements of Reading

· Text Talk

· Targeted Instruction Step 4
· Reading Tool Kit
	Phonics

· SOAR

· My Sidewalks

· Fundations 

· Earobics

· Targeted Instruction Steps 1&2

· ABeCeDarian
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonics

· SOAR

· My Sidewalks

· Fundations 

· Earobics
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core Materials 

· Leveled Readers

· Elements of Reading

· Text Talk

· Targeted Instruction Steps 3&4
	Comprehension

· SOAR

· Leveled Readers

· Targeted Instruction Steps 3&4
· Reading Tool Kit
	
	

	Second Grade--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored
	Strategic
	Intensive

	Fluency

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Steps 3&4
· Grab and Go Kit
	Fluency

· Targeted Instruction Step 3

· Leveled Readers 

· HMH Core Materials
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Step 1

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading

· Targeted Instruction Step 4
· Grab and Go Kit
	Vocabulary

· HMH Core Materials

· Targeted Instruction Step 4

· Leveled Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· ABeCeDarian

· Leveled Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· ABeCeDarian
· Grab and Go Kit

	Comprehension

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	Comprehension

· HMH Core Materials

· Targeted Instruction  Step 3&4

· Leveled Readers
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 

	Third Grade---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials

· Leveled Readers 

· Text Talk

· Elements of Reading

· Targeted Instruction Step 3
	Fluency

· HMH Core Materials

· SOAR

· My Sidewalks

· Quick Reads

· Targeted Instruction Step 3
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Fluency

· SOAR

· My Sidewalks

· Quick Reads

· Targeted Instruction Steps 2&3

· ABeCeDarian
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonemic Awareness

· SOAR

· My Sidewalks

· Fundations

· Earobics
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading 

· Text Talk

· Targeted Instruction Step 4
	Vocabulary

· HMH Core Materials

· Elements of Reading

· Text Talk

· Targeted Instruction Step 4
· Reading Tool Kit
	Phonics

· SOAR

· My Sidewalks

· Fundations

· Earobics

· ABeCeDarian

· Targeted Instruction Steps 1&2
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonics

· SOAR

· My Sidewalks

· Fundations

· Earobics
· Reading Tool Kit
· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core Materials

· Leveled Readers 

· Elements of Reading

· Targeted Instruction Steps 3&4
	Comprehension

· HMH Core Materials

· SOAR

· Leveled Readers

· Targeted Instruction Steps 3&4
· Reading Tool Kit
	
	

	Third Grade--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored
	Strategic
	Intensive

	Fluency

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Steps 3&4
· Grab and Go Kit
	Fluency

· Targeted Instruction

· Leveled Readers 
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Step 1

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials 

· Elements of Reading

· Leveled Readers

· Targeted Instruction Step 4
· Grab and Go Kit
	Vocabulary

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonics

· Targeted Instruction Step 1&2

· ABeCeDarian
· Grab and Go Kit

	Comprehension

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Steps 3&4
· Grab and Go Kit
	Comprehension

· HMH Core Materials

· Targeted Instruction Step 4

· Leveled Readers
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 

	Fourth Grade---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials

· Text Talk

· Targeted Instruction Step 3

· Leveled Readers 
	Fluency

· HMH Core Materials

· SOAR

· My Sidewalks

· Quick Reads

· Targeted Instruction Step 3
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*
	Fluency

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonemic Awareness

· Earobics

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Elements of Reading 

· Text Talk

· Targeted Instruction Step 4
	Vocabulary

· Elements of Reading

· Text Talk

· Targeted Instruction Step 4
· Literacy Tool Kit
	Phonics

· Earobics

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading

· Reading Mastery*
	Phonics

· Earobics

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core 

· Leveled Readers 

· Targeted Instruction Steps 3& 4
	Comprehension

· SOAR

· Leveled Readers

· Targeted Instruction Steps 3& 4
· Literacy Tool Kit
	
	

	Fourth Grade--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored
	Strategic
	Intensive

	Fluency

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Step 3
· Grab and Go Kit
	Fluency

· HMH Core Materials

· Targeted Instruction Step 3

· Leveled Readers 
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Step 1

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Step 4
· Grab and Go Kit
	Vocabulary

· HMH Core Materials 

· Targeted Instruction Step 4

· Leveled Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonics

· Targeted Instruction Steps 1&2

· ABeCeDarian
· Grab and Go Kit

	Comprehension

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Steps 3&4
· Grab and Go Kit
	Comprehension

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 

	Fifth Grade---Intervention Block

	Tier I
	Tier I being closely monitored  
	Tier II
	Tier III

	Fluency

· HMH Core Materials 

· Leveled Readers 

· Targeted Instruction Steps 3&4
	Fluency

· SOAR

· Early Success

· My Sidewalks

· Quick Reads

· Targeted Instruction Step 3
· Literacy Tool Kit
· Corrective Reading* 

· Reading Mastery*
	Fluency

· SOAR

· My Sidewalks

· Targeted Instruction Steps 2&3

· ABeCeDarian

· Targeted Instruction Step 2
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonemic Awareness

· SOAR

· My Sidewalks

· ABeCeDarian

· Earobics
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*

	Vocabulary

· HMH Core Materials 

· Leveled Readers

· Elements of Reading 

· Text Talk

· Targeted Instruction Step 4
	Vocabulary

· Elements of Reading

· Text Talk

· Targeted Instruction Step 4
· Literacy Tool Kit
	Phonics

· Earobics

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*
	Phonics

· Earobics

· SOAR

· My Sidewalks

· ABeCeDarian
· Literacy Tool Kit
· Corrective Reading *

· Reading Mastery*

	Comprehension

· HMH Core Materials

· Leveled Readers 

· Targeted Instruction Steps 3&4
	Comprehension

· SOAR

· Leveled Readers

· Targeted Instruction Steps 3&4
· Literacy Tool Kit
	
	

	Fifth Grade--- Flexible Grouping 

	Benchmark
	Benchmark being closely monitored
	Strategic
	Intensive

	Fluency

· HMH Core Materials

· Leveled Readers

· Targeted Instruction Step 3
· Grab and Go Kit
	Fluency

· HMH Core Materials

· Targeted Instruction Step 3

· Leveled Readers 
· Grab and Go Kit
	Fluency

· Targeted Instruction Steps 2&3

· ABeCeDarian

· Leveled Readers
· Grab and Go Kit
	Phonemic Awareness

· Targeted Instruction Step 1

· ABeCeDarian
· Grab and Go Kit

	Vocabulary

· HMH Core Materials 

· Elements of Reading

· Leveled Readers

· Targeted Instruction Step 4
· Grab and Go Kit
	Vocabulary

· HMH Core Materials

· Targeted Instruction Step 4

· Leveled Readers
· Grab and Go Kit
	Phonics

· Targeted Instruction Step 2

· Leveled Readers

· ABeCeDarian
· Grab and Go Kit
	Phonics

· Targeted Instruction Step 2

· ABeCeDarian
· Grab and Go Kit

	Comprehension

· HMH Core Materials 

· Leveled Readers

· Targeted Instruction Steps 3&4
· Grab and Go Kit
	Comprehension

· HMH Core Materials

· Targeted Instruction Steps 3&4

· Leveled Readers
· Grab and Go Kit
	
	


*Use only with Non-responsive Tier 3 students and/or students with a prior history of success with these programs. 

Office of Curriculum and Instruction





Writer’s Workshop (45 minutes)�Whole Group Instruction (Mini Lessons) and application of Writing Strategies from Journeys and/or CSD Writing Curriculum Binders





Teacher Directed� (20-30 minutes)�Whole Group Instruction and application of Reading Comprehension Strategies





Differentiated Assignment and/or Literacy Center





Word Work (15 minutes)�Whole Group Instruction and application of Word Solving Strategies





Student Writing Time�Student/Teacher Conferencing� Peer Editing    � Sharing





Differentiated Assignment and/or Literacy Center





Flexible Grouping�Reinforcing the teacher directed lesson’s skill and/or strategy. Use direct instruction teaching strategies (from teacher directed whole group) to reinforce Word Work, vocabulary, comprehension or anything else that will support grade level proficiency.�3 groups/2groups�15-20 minutes per group





Technology Center





Fluency Center





Writing in Response to Reading Center





Word Work Center �Text Talk�Elements of Reading �HFW�Journeys PA or Phonics Skills��





Listening and Speaking Center





Reading Independently �Center with graphic organizers





Review of Skills of Strategies Previously Taught Center





Remember time for Self-Directed Reading �Not all students need to participate in every center every day or every week�Centers may or may not change daily based on skill�Materials at centers may vary based on students’ reading ability�Products from independent practice may vary according to students’ reading ability





Non-Examples





Word





Examples





What is it like?





What is this?





Think and Search! You’ll have to search the text, make connections and draw your conclusions. 





�





Right There! The Answer to the question is clearly stated in the text. 





�





Author and You! Think about what the author has written and connect it with what you already know. 


�











On My Own! The answer is based on what you already know. The answer could be figured out without even reading the text. 





�








QAR





Give a R.A.R.E Response





R.A.R.E.  �Response


R=	Restate the question


Repeat the question, but make it a statement. 


A=	Answer the question


	Give your answer.


R=	State a reason why you chose that answer. 


E=	Example!


	Give an example from the text and tell how it proves your answer!








Example:


Q.     The wolf in The Three Little Pigs says that everyone has him all wrong. Do you believe him?     





A.     I do not believe the wolf in The Three Little Pigs is nice. I think he was mean because he tried to eat the pigs and that is not what nice people or animals do. For example, he followed them from house to house and scared them and made them run. That is not a nice thing to do. 








R.A.R.E.  �Response


R=	Restate the question


Repeat the question, but make it a statement. 


A=	Answer the question


	Give your answer.


R=	State a reason why you chose that answer. 


E=	Example!


	Give an example from the text and tell how it proves your answer!








Example:


Q.     The wolf in The Three Little Pigs says that everyone has him all wrong. Do you believe him?     





A.     I do not believe the wolf in The Three Little Pigs is nice. I think he was mean because he tried to eat the pigs and that is not what nice people or animals do. For example, he followed them from house to house and scared them and made them run. That is not a nice thing to do. 
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Persuasive/Opinion Writing:�	Shares strong opinions�	Gives MULTIPLE reasons for your stance�	Based upon facts�	Must paraphrase your sources





Expressive/Narrative Writing:�	Shares thoughts and feelings�	Shares personal experiences 





Informative/Explanatory Writing:�	Shares Information�	Shares Facts�	Must be paraphrased�	Often nonfiction in nature�	Could be expository
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