Persuasive Lessons-Media7

Persuasive Unit (Media Focus/ Reading/Speaking and Listening/Writing) Grade  7 English Language Arts 
	1.
Briefly describe the students in the class.  

	

	2.
What are the goals of the lesson? (Place Understandings here.)  What do you want the students 
to learn? (Place Essential Questions here.)

	UNDERSTAND
	Understanding(s)
	Since media messages are audience-centered, active viewer’s question text, consider the author’s choices, viewpoints, and use of persuasive techniques.
· All media messages are constructed.

· Each type of message has its own creative language with its own rules.

· Persuasive text is audience centered.

· Different people experience the same media differently.

· Media are primarily business driven.

· Authors choices and shape readers understanding

· Media has embedded values and points of view.

· Media point of view is shaped by the author’s bias.

Many TV shows present an unrealistic picture of the world. A well-written persuasive paper includes support for the position the writer has taken. The support includes reasons that could include relevant facts. Statistics, credible personal and expert opinions, examples and /or insightful commentary.

· Persuasive writing is audience-centered 

· Persuasive writers take a position on a debatable issue to convince an audience.

· Persuasive writing use solid evidence (facts) to support their personal opinions.

· The purpose of persuasive writing is to influence/convince the audience/reader by presenting and supporting a position on a particular issue/perspective. 
· Writing to a particular audience affects style and word choice.


	
	Essential Question(s)
	How does questioning text, considering author’s choices, viewpoints and persuasive techniques impact understanding of media messages.

· How are creative language and rules in Media different from other text?
· How can a viewer be attuned to the writer’s/producers’ purpose?
· How do point of view and bias influence the viewer’s interpretation of the text? 
· How does the writer/producer’s use of visual and sound techniques shape understanding and influence the viewer?
· How are plot devices audience-centered? 

· What impact do stereotyped stock characters have on the viewer?
· Why should I be aware of fact vs. opinions?

· How should I weigh the facts vs. the opinions in an article?

· How do I state my position as a persuasive writer?

· How do I determine the needs of my audience?

· What is the best way to support my position?

· What style and words are most effective for this audience?


	3.
Why are the goals suitable for this group of students?

	According to a 1999 study conducted by the Henry J. Kaiser Family Foundation, the average teenager spends about six and three-quarter hours a day using media-more than 38 hours a week!  This includes time spent watching TV and movies, reading magazines and newspapers, playing video games, and using the computer.  Students need to understand that media is primarily business driven and profit motivated.  Also the beliefs and bias of the producer is being impressed upon them shot, effects, plot design, and stereotypes.  Understanding the “constructed” process of TV programming, can make students critical viewers.  


	4.
How do these goals support the district’s curriculum, state frameworks, and/or content 
standards? (Place Delaware Content Standard and Grade Level Expectations here.)

	1.1
exhibit the following text features, all of which are consistent with the genre and purpose of the 
writing:  development, organization, style and word choice.

2.4j-
accepting and rejecting the validity of the information and giving supporting evidence.

2.5b-
-formulating and expressing opinions.

3.1a1-
Identify and locate a variety of sources including printed materials, personal interviews, oral reporting, forums, and technological forms of information.

3.1b-
Independently extract information to achieve a specific purpose; extract information relevant to a specific purpose.

3.3b2- Independently draw conclusions based upon information relevant to a specific purpose independently formulate logical conclusions based upon information relevant to a specific purpose.
4.2c (5–8)   Interpret the impact of the author’s decisions such as word choice, style, content, and literary elements; understand the author’s intent in
choosing a particular genre.
4.3a (5–8)   Respond to literary texts and media representing the diversity of American cultural heritage inclusive of ages, genders, nationalities, races, religions, and disabilities; respond to literary text and media representative of various nations and cultures.


	5.
How do these goals relate to the broader curriculum goals in the discipline as a whole or in 
other disciplines? (Explain how meeting this objective or Grade Level Expectation connects 
with the overall Content Standard and unit outline.)

	Debate practice in the middle grades allows students to build skills they will need in high school and beyond. Debating is active and cooperative learning, understood as a process of involving students in an activity while they reflect critically about what it is they are doing. Active learning strategies help students to master content and develop thinking skills. This skill acquisition means that students are more likely to succeed in classes, particularly smaller and more challenging seminar-style classes, where students are normally called upon to discuss a wide variety of subjects on relatively short notice.


	6.
How do you plan to engage students in the content?  What will you do? (Include time 
estimates.)

	DAY 1  

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE READING/VIEWING ACTIVITY
Connect to Prior Knowledge

Define necessary terms for student understanding.
	· ASK: What kind of camera shots do you usually see during a TV episode? (Ask students opinion of how each  following are used:  close-up shots or detailed views of persons or objects, long shot, medium shot, and hand-held shot)

· Define each shot.

· Use Note taking skills to record notes on visual techniques (see APPENDIX A). Notes are also provided on page 25 of the Media Focus Guide.
· Discuss again and allow students to provide scenario examples of how and why each shot might be used.



Remind students that just as they’re writing needs editing, TV programming shots need editing as well. Editors carefully select and arrange camera shots, and guide the pace in order to get the desired effect from their targeted audience. 

Then they add music and sound effects to enhance the desired illusion. It might be a good idea to share musical and other sound effects and discuss how they might be used.
	

	DURING READING/VIEWING ACTIVITY
Find examples of the defined visual and sound techniques through the viewing of My So-Called Life.
	· Distribute and Preview the Lesson 1: Viewing Guide provided on page 18 of the Media Focus: Analyzing and Producing Media.  

· Utilize the guide while viewing the Media Focus Video excerpt of My So-Called Life entitled “Why Jordan Can’t Read.”

· Note:  It may help to have the students work independently while viewing and then cooperatively to share ideas to the whole class.    
	

	AFTER READING/VIEWING ACTIVITY
Describe how the elements close-up shots, editing, and music in this scene.
	· Students work cooperatively to share information.  Have one from each table read out to the whole class. The teacher could record on a large chart on the board or overhead. (See APPENDIX B) Use this information to lead a discussion of whole class analysis of the program. Use the chart to guide discussion. Also refer to the teacher’s guide page 17, and Answer Key page 115.
	

	CLOSURE
Apply learning to essential questions.



Extension s or possible challenges 


	Have students discuss some of these and quickwrite to respond to others.

· Explain some the creative language of TV sitcoms.  (Shots, Sound Effects, Music)

· How does the visual and sound techniques shape understanding? 

· How does it work toward persuading the audience?



Imagine you are producing a different version of the scene.  In your version, Jordan decides to go to Angela’s house.  Write a description of the camera shots, editing, and music that you would use for the moment Angela answers the door and sees Jordan face to face.



Challenge:  Reread a short story or a chapter from a novel.  Think about what visual and sound techniques might help this become a TV drama.
	

	Possible Homework

Independent practice
	Watch a program on television tonight. Record and examine the use of a close-up, editing (pace) music and sound effects. (See APPENDIX B) or

· Use the Lesson Activity on page 19 of the Media Focus guide.
	


	DAY 2 

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE READING/VIEWING ACTIVITY
Connect to previous day’s learning and/or homework.  

Connect to prior knowledge regarding plot devices.  Review plot and examine plot devices in TV sitcoms and dramas.
	· Have students share some examples of the use of close-up, editing, and music from their independent TV viewing.

· Give some scenarios (See APPENDIX C) and have students work together to develop visual and sound techniques that would help communicate your intent.  Students could work cooperatively on a storyboard sheet or large poster size sheet.

· Motivation/Relevance:  Ask students what do they think most people usually do during a commercial break? (restroom, snack, change channels)

· How do you think TV programmers try to stop you from changing the channel?

· Review plot. Connect to plot devices used in television programming. 

· Use the Teacher Tip on page 15 of Media Focus. 

· Define terms:  conflict, jolts, cliffhanger and resolution. Students can take notes to use during the learning process. (See APPENDIX D)
	

	DURING READING VIEWING ACTIVITY

	· Distribute and preview copies of the Lesson 2: Viewer’s Guide from the Media Focus guide on page 21.

· Watch the Focus Video excerpt of The Fresh Prince of Bel-Air entitled “The Alma Mater.” 

· Note:  It may help to have the students work independently while viewing and then cooperatively to share ideas to the whole class.    
	

	AFTER READING/VIEWING ACTIVITY


(Extension or Challenge)
	· Students work cooperatively to share information.  Have one from each table read out to the whole class. 

· The teacher could record on a large chart on the board or overhead a copy of the Lesson 2: Viewer’s Guide from the Media Focus guide on page 21. 

· Use this information to lead a discussion of whole class analysis of the program. Use the chart to guide discussion. Also refer to the teacher’s guide page 20, and Answer Key page 115.

· Include a discussion about how the visual and sound devices and plot work together to capture audiences and move the story along.


· (From the Media Focus) Write an outline for a different version of the interview scene.  The new version should have more jolts.  What other jolts could you include?

· Challenge:  Include how you would use visual and sound devices to enhance the scene.

· (If available) Use a camcorder to record the new version of the scene. 
	

	CLOSURE
Apply learning to essential questions.


	What are some of the creative language and rules of different Media? (Visual and Sound Techniques and Plot Devices)

How does it work toward persuading the audience?  How are plot devices audience-centered? 

Why are these techniques important to TV programming? (TV programmers have to keep their audiences entertained and tuned in.)


	

	Possible Homework

Independent practice
	· Watch a program on television tonight. Record and examine the plot devices. (See APPENDIX E) 

· Possible Extra Credit if students include visual/sound devices.
	


	DAY 3 

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE READING/VIEWING ACTIVITY
Connect to previous day’s learning and/or homework.  


	· Have students share some examples of plot devices examine during from their independent TV viewing.

· Give some scenarios (See APPENDIX C) and have students work together to develop plot devices and visual and sound techniques that would help communicate your intent.  Students could work cooperatively on a storyboard sheet or large poster size sheet.
	

	DURING READING/VIEWING ACTIVITY
Examine how visual and sound techniques and plot devices work together
	· Distribute copies of the Lesson 2: Lesson Activity sheet on page 22 of Media FOCUS: Analyzing and Producing Media.

· Have students work as partners or groups to develop scenes.  

· Note:  At this time you might be able to differentiate by readiness.  



Have the group of student who are struggling with understanding work with you as you guide them through the terms and techniques.  Apply how the techniques work on the TV program.



Have middle group work with partners or in a small group to complete the same task.



Have the students who show strong understanding, create scenarios of their own. Use storyboards to explain plot devices along with shots, sound effects laugh tracks and music.


	

	AFTER READING/VIEWING ACTIVITY
	· Share scenarios with whole class.  Take the time to examine why each are cliffhangers and resolutions.

· Analyze how they might keep the viewers from changing the channel.  
	

	CLOSURE
Ask Essential Questions.
	· What are some of the creative language and rules of different Media?

· How does it work toward persuading the audience?

· How does the visual and sound techniques shape understanding?

· How are plot devices audience-centered?
	


	DAY 4 

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE  READING/VIEWING ACTIVITY
Recognize that TV programs rarely depict realistic situations.

	· Ask students do they think that kids on TV programs face the same problems that they face?

· Ask students if they think that the characters on TV are portrayed realistically? Why or why not?
· Define stock characters and stereotypes as defined in the Media Focus. Take notes or use the notes provided on page 25 of the text.

· Review previewing episodes and decide which of the characters were stock characters and why.

· Analyze what stock characters bring to the program. 
· Brainstorm a list of other stock characters from programs students watch at home.  Why are they used?

· What impact do stereotyped stock characters have on the viewer? 
· How are visual and sound techniques, plot devices and character development used together to influence audiences?
	

	DURING READING/VIEWING ACTIVITY

	· Distribute copies of the Lesson 3: Viewer’s Guide: Understanding Stock Characters on  page 24 of Media FOCUS: Analyzing and Producing Media.
· Watch the Focus Video excerpt of The Fresh Prince of Bel-Air entitled “The Ethnic Tip.” 
	

	AFTER READING/VIEWING ACTIVITY
	· Use the Teacher Tip on pages 15-16 of Media Focus to explain why writers and produces use stock characters and stereotyping in text.
· Examine what TV Critics have to say about TV programming on page 16. Analyze the evidence given to support the claims.
· Each student writes their own conclusion and explain what evidence solidified it.
	

	CLOSURE

	· What are some of the creative language and rules of different Media?

· How does it work toward persuading the audience?

· What points of view and bias are used in the text?

· How does the visual and sound techniques shape understanding?

· How are plot devices audience-centered? 

· What impact do stereotyped stock characters have on the viewer?
	


ASSESSMENT TIME

	6.
How do you plan to engage students in the content?  What will you do? (Include time estimates.)

	DAY  5

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Connect to students’ personal understanding

· Recognize that persuasive writing is audience-centered

· One must consider the audience’s thoughts and needs in their argument.
· Examine how considering a specific audience affects style and word choice.
	WHOLE CLASS

· Ask students how they might convince their parents, friends, siblings, grand-parents, etc… for things. (Students could role play these parts.)- Money, Privileges, Electronics… 

· Guide students into realizing they must:

(1) Recognize audience,

(2) think about the needs of that (those) person(s) and    

(3) make an argument that will address those needs.
(4) Change your style and word choice according to the audience you are addressing.

Ask why it is important to know the arguments of the opposition.
	

	DURING WRITING ACTIVITIES
· Consider audience (opposing side) of the argument in persuasion. 
· Persuasive writings take a position on a debatable issue to convince an audience.
	WHOLE CLASS

PHILOSOPHICAL CHAIRS

The teacher will 

· Establish one side of the classroom as “agree or affirmative” and one side as “disagree or negative”, the middle will be “undecided.”

· Use a soft object that can be tossed around in the classroom.  Only the student holding the object can speak.

· Make a statement of affirmation about a specific debatable topic (ex. school uniforms)

· Have students sit silently and decide where they might stand if given a chance.  Tell them that they must be able to state a strong reason to support where they stand or they will have to move.
Students will 

· Allow students to stand or sit on a side of the room to represent their position on a specific statement or topic.

· Listen carefully when others speak and seek to understand their position, even if you disagree with it.

· Raise your hand to have the object passed to you when you have an argument for your position. 

· Support your position, reflecting on what was stated by the opposition. Support should be facts, statistics, examples and/or quotations.

· Move to the other side or the undecided section if you feel that someone made a good argument that sways opinion.
Possible Topics:


1.School Uniform


2. Pay students for good grades

3. Students do better academically when separated by gender(Single-Sex Public Schools)

DISCUSSION WEB (Whole Class)

· Choose a side and consider the other side as the audience in your argument. 

· Use the philosophical debate to help you, map out the strongest points on a Discussion Web.  (See Appendix G)  

· Map out the pros and cons of an argument.
	

	AFTER WRITING ACTIVITIES
· Why is it necessary to consider my audience when building my persuasive argument?
	· Have student respond in a quick write to the following question:

How did the Philosophical Chairs and the discussion web exercises help you think about the audience (opposing side) when communicating your argument or opinion?  Why is it important to know the argument of the opposing side?
	

	CLOSURE
· How do I consider my audience when building my persuasive argument?
	Have students share their written conclusions.

How do I consider my audience when building my persuasive argument?

Record student’s conjectures on an overhead or poster for future reference.
Challenge: Take one point from both sides and outline 3 relevant details that support the argument.
	


	DAY 6

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
Recognize that 
· Persuasive writing is audience-centered

· Effective persuasive writings take a position on a debatable issue to convince an audience.

· One must consider the audience’s thoughts and needs in their argument.

· Persuasive writing use solid evidence (facts) to support their personal opinions.
	· Remind students that in Philosophical Chairs, it was impossible to get someone to move without consider why they were in the position they chose. Then it was necessary to make the opposition see how their position was weaker than your own.
· Explain that writers make this same consideration when trying to persuade their audiences.  Allow student to cite examples of this from the previous day’s discussion. Remind them that as critical readers we have to be aware of the author’s claims and the evidence given to support them.
· Build a chart to trace the Author’s Position, Opposing View, Author’s Response to Opposition and Restatement of Position in Closing. 

(See Appendix H)  
	

	DURING WRITING ACTIVITIES
· Trace and evaluate the writer’s argument and evidence.
· Examine the writer’s attention to the opposition.
	· Read Critical Reading: Persuasion on page R12 of The Language of Literature.
· Examine how the author’s arguments are traced out for the reader.
· Read the Model on page R16 of The Language of Literature.
· Map the structure of the Model as the first persuasive piece on Columbus.

GROUP

· Work Cooperative to complete the directions that follow the Model on the same page.


	

	AFTER WRITING ACTIVITIES
· 
	WHOLE CLASS

· Share group answers with the whole class.

· Faulty Reasoning vs. Sound Reasoning
· Examine the Effectiveness of the Model   R16.

INDEPENDENTLY (or small group with teacher)

· Read the Model on page R17 of The Language of Literature book.  
· Compete the directions that follow.
	

	CLOSURE
· 
	· Ask students how the Model helps us reflect on persuasive writing.  What strategies can we use this experience?
	


	DAY 7

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Recognize that persuasive writing is audience-centered

· Persuasive writings take a position on a debatable issue to convince an audience.

· One must consider the audience’s thoughts and needs in their argument.

· Persuasive writing use solid evidence (facts) to support their personal opinions.
	· Review the previous lesson and the conjectures students made as a result.

· Define the difference between fact and opinion. (You may want to take notes.  See Appendix I)

· Give some examples and facts and opinions from previous arguments made.

· Ask students do they feel it is necessary to explore a frontier of outer space and within and beyond our solar system? 

· Allow students to use Philosophical Chairs approach to debating this topic.  

· Record evidence from both sides of the argument
	

	DURING WRTIING ACTIVITIES
· Evaluate how the author supports his opinion with evidence.

· Recognize how the author considers the audience in his writing.


	INDEPENDENT 

· Read “The Eternal Frontier” by Lousi L’Amour on page 463-466 of The Language of Literature textbook. 

· Record the author’s Opinion
· Chart the facts, statistics, examples, quotations, etc…used as evidence.(See example on page 467)

· Make judgments about the effects of the evidence the author choose to support his opinion.
	

	AFTER WRITING ACTIVITIES
· Examine how the writer influences the reader.
	· Discuss your response to the text.  Evaluate the intentions of the writer and the honesty of the evidence.  How does the text shape your decision?

· Free write about the experience.  (Ex. What arguments were the strongest and why?  What opinions did the writer have in which you agreed?  What facts did the writer provide that help persuade you?)
	

	CLOSURE
Understand that in order to meet the needs of your audience you have to write in a manner that demonstrates awareness of the audience.
	WHOLE CLASS

How does this activity today help you understand the needs of the audience when you are trying to persuade?
	


	DAY 8 

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Examine the persuasive and state rubric

· Examine student work that has been scored using the rubric.
	· Use the Delaware Rubric for Stand Alone Writing to examine how student work is scored.

· Examine writing samples of the 2008 Stand Alone Prompt http://www.doe.k12.de.us/AAB/files
/Grade%208%20FINAL.pdf 

· Examine style and word choice for intended audience

· Examine argument and evidence

· Examine fact vs. opinion
	

	DURING WRITING ACTIVITIES
· Examine how the writer influences the reader.
	· Review some of writing samples without sharing the given score. Allow students to score the samples according to the rubric.  Compare their reasoning to those given by the state.
· Discuss your response to the text.  Evaluate the intentions of the writer and the honesty of the evidence.  How does the text shape your decision?

· Score the writing according to the rubric

· Discuss ways of improving the writing piece through word choice, style, attention to audience, evidence given etc… 
	

	AFTER WRITING ACTIVITIES
· Connect to persuasive writing needs.
	· List the plus and minuses of the writing pieces you’ve evaluated.

· Record conclusions.
	

	CLOSURE
Make conjectures about writing.
	· Determine what is needed to write persuasively.

· What techniques do the writer of the piece use that might be useful to us as well? (Powerful word choice, appeal to emotion and intellect, making world connections…
	


	DAYS 9-10  (and continues independently as homework while other lessons are taught)

	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Organize Ideas in a prewriting process.
	· Review each step of the prewriting process.

· Choose a topic an argument.

· Use individual discussion webs to establish the pros and cons of chosen topics
· Teacher model expectations by writing his/her own argument discussion web. (See example below and Appendix G)
Yes

Gum chewing allowed in the classroom

NO

Study at Cornell : Chewing gum improves concentration and testing scores

Ruins school property

Calms nerves and contributes to confidence of fresh breath when conversing in groups with classmates
Smacking, Popping and blowing bubbles distract others

Builds your muscles in jaw and face and loosen tightness from grinding and clinching teeth.
Students are bargaining, selling and passing out gum during class time.
· Students share their ideas with a group to brainstorm other reasons on both sides of the issue.

· Circle three of your strongest argument or circle the two strongest arguments on your side of the issue and the argument you want to refute on the other side.
	

	DURING WRITING ACTIVITIES
· 
	· Write an attention grabbing statement as an introduction to the topic. 
· Teacher model writing an attention grabbing statement for their chosen topic (See example)

Students may find more researchers agreeing with them to put gum, chewing, popping and smacking back into the classroom.

· Write a thesis statement (may be a mini-lesson)

· Include your three reasons or two reasons and refuting argument in the thesis statement (use ideas form discussion guide) See Appendix K
· Rewrite the three reasons and then record three supporting details under each separate reason.
	

	AFTER WRITING ACTIVITIES
Students complete independently.  Teacher conferences with students throughout.
	· Review these reasons with a partner, then with the teacher.


· Then began the first draft of the writing paper.

· Find a partner and create friend mends during peer conferencing

· Rewrite with revisions.
	

	CLOSURE
Consider audience.  Write persuasively.
	· How have you considered audience in the draft of your writing?
	


	DAYS 11-13

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Debate.

· Recognize that persuasive writing is audience-centered

· Persuasive writings take a position on a debatable issue to convince an audience.

· One must consider the audience’s thoughts and needs in their argument
	WHOLE CLASS

· Teacher use Guide Lines to outline the rules and procedures of a debate.  (see the following sites: http://www.educationworld.com/a_lesson/lesson/lesson304b.shtml  (age appropriate site for beginner debaters and coaches) http://www.middleschooldebate.com/topics/topicresearch.htm 

(excellent debate topic and resource guides)
· http://cas.bethel.edu/dept/comm/npda/npdarules.html
(formal debating rules and procedures)

· In Cornell format, write out the rules and procedures of the debate (optional)
· Have students start with Philosophical Chairs then put their names in a bag and give them a position to argue in a debate.

TOPIC:   Schools Pay Kids for Good Grades 

· Students compare debating to Philosophical Chairs
	

	DURING WRITING ACTIVITIES
· Consider the opposition.

· Build an argument against opposing side

· Consider the audience when making your argument.

· Listen to the opposing argument and try to make it sound weaker.
	WHOLE CLASS 

· Student should read the passage with the assigned position in mind.  They must build an argument for their position whether or not they personally agree with side they are assigned.  

WHOLE CLASS - TOPICS

· Music affect adverse behavior

· We should be allowed to surf the internet for social networking without parent knowledge

· Year-round school in the U.S. will prepare our students for the global economy and competitive challenges ahead.

· (See other online topics)
	

	AFTER WRITING ACTIVITIES
· 
	GROUPS

Assign topics for groups to compete in a debate

· Parents should pay for their children’s misbehavior.

· It is appropriate to restrict the privacy rights of students. 
· Television is a bad influence.
	

	CLOSURE 

How does debating help us to think about audience when writing persuasively
	· Ask students what whole class steps they recall using that will be benefit them in their group debate preparations.

· Ask the essential question after each debate.  Record students developing answers.


	

	
	
	


	DAYS 14-15 (May take several days for all groups to debate)

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· Review previous lessons.

· Preview
	Review the previous day’s lessons.

Refer to the debating notes. 

Preview debating sheets so that other groups can critic the debate using what they’ve learned.
	

	DURING WRITING ACTIVITIES
· Use debate to learn about persuasion.

· Examine how thinking a specific audience affects style and word choice.
	· Parents should pay for their children’s misbehavior.

· It is appropriate to restrict the privacy rights of students. 

· Television is a bad influence.

(Note:  Ask the essential question after each debate.  Record students developing answers.)
	

	AFTER WRITING ACTIVITIES
· 
	· Examine evaluations and draw conclusions about persuasion from them.


	

	CLOSURE
· 
	Ask students what debating has taught them about persuasive techniques.  Record and display students’ findings.

Assess what has been learned through a quick write of the debating process and what can be used in writing and revising a persuasive paper.
	


	DAY 16

	CONTENT
	KNOW
	METHOD/INQUIRY
	DO
	TIME

	BEFORE WRITING ACTIVITIES
· 
	· Review displayed list of persuasive techniques developed from the previous lesson.

· Remind students that just as we evaluate each other on how well we supported our arguments in our debates, we can also evaluate persuasive essays on how well the writer supported his/her claim with evidence.

· Explain that just in debating, the support could be facts, statistics, examples and quotations.
	

	DURING WRITING ACTIVITIES
· 
	· Examine writing pieces for the strong evidence that is found when debating.

· Give more research time to build evidence with statistics, quotes, etc…
	

	AFTER WRITING ACTIVITIES
· 
	· Conference with students about work.  Give revision notes on writing pieces.

· Allow some students to read their pieces to the whole class and receive feedback.

· Use the State rubric to score the pieces on development, ideas and word choice.
	

	CLOSURE

	· 
	


	7.
What difficulties do students typically experience in this area, and how do you plan to anticipate these difficulties?

	Students are use to watching and willing suspending disbelief.  It will difficult to disengage from the story in order to critically analyze how it put together. Also, students argue in self-centered ways.  It will be a challenge to make them write with audience in mind.

	8.
What instructional materials or other resources, if any, will you use?  

	(Day-1) Media Focus: Analyzing and Producing Media guide, and handouts copies. Notes on types of camera shots and sound techniques (Appendix A), music and sound effect CDs, large copy of Viewer’s Guide on overhead or blackboard, Media Focus Video excerpt of My So-Called Life entitled “Why Jordan Can’t Read.”  Homework Chart (Appendix B)

(Day-2) Scenario ideas (Appendix C) Media Focus: Analyzing and Producing Media guide, and handouts copies. Notes on plot devices (Appendix D). Transparency of guide on overhead or drawn out on blackboard, Media Focus Video excerpt of The Fresh Prince of Bel-Air entitled “The Alma Mater.”  
(Day-3) Lesson Activity sheet on page 22 of Media FOCUS: Analyzing and Producing Media.

(Day-4) Scenario ideas (Appendix C) Media Focus: Analyzing and Producing Media guide, and handouts copies. Notes on stock characters (Appendix F). Transparency of guide on overhead or drawn out on blackboard, Media Focus Video excerpt of The Fresh Prince of Bel-Air entitled “The Ethnic Tip.”  
(Day-5) Philosophical Chair Rules and Procedures, Discussion Web copies (Appendix G) and transparency
(Day-6)  Tracing the Author’s Argument (Appendix H), The Language of Literature, Reference pages 12-17 
(Days 7) “The Eternal Frontier” by Louis L’Amour on page 463-466 of The Language of Literature textbook.
(Days 8)  http://www.doe.k12.de.us/infosuites/staff/ci/files/DEWritingRubric-StandAlone.pdf  




    http://www.doe.k12.de.us/AAB/files/Grade%208%20FINAL.pdf
(Day 9-10) Appendix G
(Days 11-15) Teacher use Guide Lines to outline the rules and procedures of a debate.  (see the following sites: http://www.educationworld.com/a_lesson/lesson/lesson304b.shtml  (age appropriate site for beginner debaters and coaches); http://www.middleschooldebate.com/topics/topicresearch.htm (excellent debate topic and resource guides); http://cas.bethel.edu/dept/comm/npda/npdarules.html (formal debating rules and procedures)


	9.
 How do you plan to assess student achievement of the goals?  What procedures will you use?  
(Attach any formal or informal assessment in the form of tests or performance tasks, with 
accompanying scoring guides or rubrics.)

	Students will use the extension activity on page 26 to analyze the TV Sit-Com visual and sound techniques, plot devices and character elements learned.  Or 

Students will create a show using these same elements.
Student will have discussions and use debating techniques to learn about persuasion.  These skills will be assessed in debating performance and used in teaching writing.

Students will conclude the unit by writing a persuasive writing piece on a topic of their choice.  The piece must show attention to audience in its language and refuting.  Students will use the discussion web and school-wide graphic organizer to arrange ideas for writing. Students will writing will graded according to a rubric and may be read aloud in class.

	10.
How do you plan to use the results of the assessment?

	


APPENDIX A (Day One)
	Objective(s):  Define and give examples of the visual and auditory techniques used in television sitcoms and dramas.
	Name _______________________________
Date _________________________

Class ________________

Visual and Sound Techniques



	Camera Shot
	Refers to a continuous recording of a scene or image, from the time the camera starts to the time it stops.

	Long Shot
	A wide view of a scene, showing many objects and/or people.
(Example- to be filled in by students)

	Medium Shot
	Shows one or more characters from the waist up. Used in interaction between two or three people.

	Close-up Shot
	A detailed view of a person or object and are often used in TV programs to help create emotion.

	Hand-held Shot
	The camera is held and moved by the camera operator to achieve unsteady images.

	Editing
	Shots are selected and arranged to help viewers understand the story, to show passage of time and to create a mood.

	Pace
	The length of time a shot stays on the screen.

	Laugh Track
	Taped laughing sound effects that creates the illusion that others are laughing along with the viewing audience.  

	Music
	Music is set to identify the show, theme song or set a mood.

	Sound Effects
	The auditory reactions to the visual scene

	Summary:  Television producers and directors think carefully about the visual and sound that will grab and hold viewers’ attention. These tools are used to help the viewer understand and appreciate the story.
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APPENDIX B (Teacher Overhead and Homework Chart-Day One)
	Visual/Sound Element
	Pick one moment in the scene that uses the element, and describe how it is used.
	What does this element convey about the characters’ feeling or the story?

	

	
	

	

	
	

	

	
	

	

	
	


APPENDIX C (Day Two (and throughout)- Scenarios for Visual/Sound Techniques)

The following is a list of scenarios for students to discuss the visual and sound techniques that might enhance the intended message. (Shots, Sound Effects, Laugh Tracks, Editing, Music)
(1) A proposal show in which the man has set up a surprise for the woman with both their families present at what should be a getting-to-know-you dinner.  The young man gets on his knees as the young lady sits to have dinner. He proposes in front of both families.  She is the only one was not previously aware of what is happening.  She says yes.
(2) A TV drama in which two best friends are having a sleepover.  One starts to talk about how a young man has been calling her and how much she likes him.  The other is surprised because she has told her friend many times how she had a secret crush on the same young man.  An argument ensues between the two young girls.
(3) A game show in which the time is almost out.  The contestants are racing against time to answer the remaining questions and close the gap between them to assure a win. Both contestants seem to know the answers.  One is quicker on the trigger than the other.  The one who cannot press the buzzer fast enough is getting increasingly irritated.  
(4) A TV drama in which a woman who has recently moved to a small community and opened a witchcraft store is ostracized by the community.  In this scene she is visiting a community fair.  At the cotton candy stand, the attendant ignores her attempts to engage in conversation as she waits for her treat.  As soon as she steps away, see hears the women engage in conversation with the next customer waiting.   Suddenly the cotton candy machine has a mechanical failure.  Smoke and loud noises come from the machine.  Everyone looks at the “witch.”  She is shocked.
(5) A TV drama in which two students that have been sent to the principal’s office.  The problem is their test papers in chemistry class have the exact same answers rather wrong or right.  The principal assumes the guilty party is the African American male.  He is accusatory toward this student.  The other is just sitting and viewing the situation.  The accused students become irate and defensive.  Finally the other students steps up and admits guilt.
APPENDIX D (Plot notes - DAY 2)

	Objective(s):  Define and give examples of the plot devices in television sitcoms and dramas.
	Name _______________________________

Date _________________________

Class ________________

Plot Devices

	Plot Devices
	Are plot elements used in programming to hold the audience’s attention.

	Conflict
	A problem that is introduced at the beginning of the episode.   Sometimes more than one conflict is introduced to keep more characters involved and viewers interested.

	Jolts
	Moments of excitement that are used to advance the story and grab viewer’s attention.  A jolt may be a joke or laughter, a sudden movement, and entrance or exit of a character, a surprising event, or a quick cut to another scene.

	Cliffhanger
	Scenes that end in suspense right before a commercial break.  

	Resolution
	The last scene in a sitcom usually shows the initial conflict being tidily resolved and the characters learning from their mistakes.  In some dramas, all conflict is not resolved in one episode. 

	Summary:   TV programs use plot devices to keep viewers from changing the channels during the commercial break.  As a result, TV programs must have plot that are compelling enough to keep viewers tuned in.  
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APPENDIX  E  (Day 2 – Plot Device Homework Chart)
	Initial Conflict- Describe the conflict in the program.

	

	Jolts- Identify examples of jolts in this program. (Remember – jolts can be jokes, laughter, quick movements, or the entrance or exit of a character.)  Which jolt do you think is most effective? Why?

	

	Cliffhanger - Describe the cliffhangers in the program.  What is the intended effect of the cliffhanger on the viewer?  How effective to you feel the cliffhanger is?

	

	Resolution – How is the problem resolved in the final scene?  Do you think this resolution is realistic? Explain.

	

	Your Impression – Evaluate the plot devices used in these scenes.  How effective are they at keeping your attention?

	


APPENDIX  F  (Day 4 – Stock Characters – Notes)

	Objective(s):  Define and give examples of the stock characters in television sitcoms and dramas.
	Name _______________________________

Date _________________________

Class ________________

Plot Devices

	Stock Characters
	Are easily recognizable character types who behave in expected ways.  Examples are the smart, cute kid and the so-called nerd.

	Stereotype 
	Is a belief that all people of a certain group think and behave the same way..

	Summary:   Stock characters are used in sitcoms and TV dramas because the writers cannot develop all characters in an ½ hour or hour’s time.   One dimensional stock characters surround the main character and make him/her seem more grounded in reality.
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Appendix G
(Day 5) 


Discussion Web

	NO
	
	YES

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Decision: 

____________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________
Appendix H
(Day 6)
TRACING THE AUTHOR’S ARGUMENT

	Author’s Position and Evidence
	Position:
Reason:

Support: 

Evidence:
Support:

Evidence:



	Opposing View
	Position: 

Support:
Evidence:



	Author’s Response to Opposition
	Position:
Support:

Evidence:



	Restatement in Closing
	


Appendix I
(DAY 7)
FACT/OPINION notes

	Objective(s) or Question(s)


	Full Name ________________________________

Date ____________________________

Block ________________

Topic: Persuasive Writing – Fact/Opinion

	Opinion
	A personal viewpoint; the view somebody takes about an issue, especially when it is based solely on personal judgment.

In persuasive writing, one takes a debatable opinion and builds an argument around it with supporting evidence.

	Fact
	Something known to be true, to exist, or to have happened.  Acceptable evidence that cannot be debated. Facts in persuasive writing can be

	Evidence
	Evidence is proof that should support your opinion and refute the argument that the audience might give using facts, statistics, quotations, etc.

	Bias
	Bias is a preference to one side of an argument; favoritism; partiality


Appendix J  (DAY 8-9) WRITING DSTP 2007 GRADE 8 PROMPT & ANCHORS 2007 – Grade 8 
· http://www.doe.k12.de.us/AAB/files/Grade%208%20FINAL.pdf
Appendix K
Name_________________________block#_______

Title: _______ _______________________________________________________

I.    Thesis Statement:  ___________________________________________________________

____________________________________________________________________

A. ____________________________________  Reason 1

B. ____________________________________  Reason 2

C. ____________________________________ Refute/ Reason 3

II.
_____________ ______________________________________ Reason or Refuting Opinion 1

A. ________________ ____________________Support 1

B. ___________ _________________________Support 2

C. ________________ ____________________Support 3

III.
____________________________________________________ Reason or Refuting Opinion 2

A. ____________________________________ Support 1

B. ____________________________________ Support 2

C. ____________________________________ Support 3

IV.
___________________________________________________ Reason or Refuting Opinion 3

A. ____________________________________ Support 1

B. ____________________________________ Support 2

C. ____________________________________ Support 3

V.
Summary (Restatement)with a Call to Action


____________________________________________


____________________________________________


____________________________________________


Note:
Support can be in the form of explanations or examples.  

Refutes also must include support.

Check List of Persuasive Writing Devices 

Awareness of Audience


Acknowledgement of Audience’s Point of View

Style and Word Choice Audience Appropriate

Opinions supported by Facts


No overgeneralizations

Close-up Shot





Editing





Music





Laugh Track








