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Brief Summary of Unit (including unit goals, rationale for the approach or slant taken, and where it appears in the course of study: 

During this unit students will review the text structure and elements that make up a biography and autobiography.
	Stage 1: Desired Results

	DE Standards Addressed

	Standard 1: Use written and oral English appropriate for various purposes and audiences. 

Standard 2: Construct, examine, and extend the meaning of literary, informative, and technical texts through listening, reading, and viewing. 

Standard 4: Use literary knowledge accessed through print and visual media to connect self to society and culture.


	Standards-related Concepts Addressed

	2.4d Students will be able to demonstrate an overall understanding of printed texts by (d) retelling a story or restating an informative text through speaking and/or writing.

· Summarize the main ideas and supporting details in an informative/ technical text

· Restate in order the steps of a task in an informative/technical text

2.4e Students will be able to demonstrate an overall understanding of printed texts by organizing the important points of the text via summaries, outlines, and/or graphic organizers.

· Create graphic organizers to assist in comprehension of a text

· Create an outline
2.4h Students will demonstrate an overall understanding of printed texts by discriminating between fact and opinion.

2.4j Students will be able to demonstrate an overall understanding of printed texts by accepting or rejecting the validity of the information and giving supporting evidence.

4.2c Using literature for appropriate age, stage, and interests, students will be able to respond to literary text using interpretive, critical, and evaluative processes by interpreting the impact of author’s decisions such as word choice, style, content, and literary elements. (Point of View of Author)

1.7 Students will participate effectively in a discussion.

1.1 and 1.2 Students will produce texts that exhibit the following text features, all of which are consistent with genre and purpose for writing: development, organization, style, word choice, sentence formations, conventions



	Unit Understandings Addressed

	Students will understand that…

1. Different types of texts have different structures. Understanding a text’s structure helps a reader better understand its meaning.

2. Good readers employ strategies to help them understand text.

3. Good readers use many strategies that work, and quickly employ another when one is not working.
4. An author does not always make his meaning plain, but a reader may have to read between the lines or dig deeper beneath the surface to find the meaning. 
5. Different readers may respond to texts in different ways.

6.  Texts supports some opinions more than other’s opinions


	Unit Essential Question(s)

	1. How should I read different texts?

2. What does a reader gain by retelling a story?

3. What is the author saying? How do I know? What is the main idea?

4. What is the author really trying to say and how did you decide that?

5. What do I already know about this topic or idea and how does that affect the conclusions I make?

6. What information from the text supports my opinion?

7. How do I know when a text is valid or true?
8. How can I determine the author’s opinion?


	Knowledge & Skill

	Students will know….

1. The difference between fact and opinion.

2. Main literary elements of a biography and autobiography.

3. Reliability and validity of information.

4. How to organize information using a graphic organizer.

5. How to participate effectively in a discussion.
6. How to identify and use text structures and organizers.
Students will be able to…

1. List facts and opinions.

2. Identify the main literary elements (sequence, main idea, details, point of view).

3. Identify the reliability of a source and evaluate the validity of the information.

4. Create Cornell Notes/Summary/Graphic Organizer to organize information read.

5. Discuss the effect of the author’s word and content choices.

6. Restate or retell main ideas either orally or in writing. 

7. Make inferences.



	Stage 2: Assessment Evidence

	What evidence will be collected to determine whether or not the Desired Results identified in Stage One have been achieved? [Anchor the unit in performance tasks that require transfer, supplemented as needed by other evidence –quizzes, worksheets, observations, etc.]

G:  Goal

R:  Role

A:  Audience

S:  Situation

P:  Product, Performance, and Purpose

S:  Standards and Criteria for Success 



	Suggested Performance Task(s)
	Stage 1 Elements Assessed (code)

	Task 1: 
Students will INDIVIDUALLY read Block Party p.830. This may take one or two days. Students will create Cornell Notes or some type of graphic organizer to help them comprehend the story. 

On second or third day, students can take the selection quiz from the Formal Assessment book that belongs with the McDougall Littell series. The answer key is found in the formal assessment as well. Follow the point scale on the test. 

Part D should be answered in RACER. 20 points = a 4 on state reading rubric. 15 points = a 3 on state reading rubric. 10 points = a 2 on state reading rubric. 5 points = a 1 on state reading rubric. 0 = incomplete or irrelevant. 

Task 2: 
Using a self-selected biography on the students’ reading level, they will read the book, and write a response to the following questions. Write a brief summary of the biography, sequencing the main events in the person’s life. Then explain how the author’s writing style has made an impact on the presentation of the information. Explain using examples from within the text.  Some students will also have the option to complete the timeline as an alternative assessment.
Criteria

Score 4

Score 3

Score 2

Score 1

Personal Response

Student has explained how the author’s style has impacted the text including his/her own opinion. 

Student has given opinion and discusses author’s style, but does not explain how it impacts the text.

Student has discussed author’s style but neglects to state how it impacts the text and has not included a personal opinion. 

Student does not discuss the author’s style and how it impacts the text or can not identify the author’s style. A personal opinion may or may not be included. 

Summary

Student has given a brief summary sequencing the most important events within the text. 

Student has given a summary, sequencing some of the main events and some that are less important. 

Student has given a summary that is out of order OR has not included the main events within the text. 

Student has not included a summary OR has restated the entire text without selecting the main events. 

Use of Examples

Student has incorporated enough detail from the text to supplement his/her statements. 

Student has incorporated some detail from the text to supplement his/her opinion, but could use statements.

Student has only included one detail from the text to supplement his/her statements. 

Student did not incorporate any detail from the text to support his/her statements. 

Written Format

The student has written a response that would score a 4 on the DSTP writing rubric. 

The student has written a response that scores a 3 on the DSTP rubric.  

The student has written a response that scores a 2 on the DSTP rubric. 

The student has written a response that scores a 1 on the DSTP rubric. 

Alternative Assessment
Visual Project

TIMELINE

Criteria
Explanation
Point Value
✔
Time Line

Outline 12 milestone events in the life of the individual including birth, significant struggles, achievements and his/her death.  Keep events in chronological order.
40

Presentation

Make events colorful using pictures and drawing to illustrate statements in each day.  

30

Presentation

Be prepared to present the timeline without reading.

20

Neatness

Write the events of the timeline boldly and neatly.

10

Total Score

100


	

	Rubrics/checklists for Performance Tasks
	

	See above.

	

	Other Evidence

(e.g., tests, quizzes, prompts, work samples, observations)
	

	Selection Tests from Language of Literature series.

RACER responses. Using part D on the selection tests. 

Participation in classroom discussions.

Vocabulary activities with individual texts.

Focus reading strategy with each text. Show evidence of its use as homework and class work assignments.


	Student Self-Assessment and Reflection
	

	Journals, reading logs, reflections on discussions and strategies used for reading (written or oral). 


	Stage 3: Learning Plan

	Key learning events needed to achieve unit goals

Learning Activities:  What learning experiences and instruction will enable students to achieve the desired results?  How will the design

W = Help the students know Where the unit is going and What is expected?  Help the teachers know Where the students are coming from (prior knowledge, interests)

H = Hook all students and Hold their interest?

E = Equip students, help them Experience the key ideas and Explore the issues?

R = Provide opportunities to Rethink and Revise their understandings and work?

E = Allow students to Evaluate their work and its implications?

To = Be Tailored (personalized) to the different needs, interests, and abilities of learners?

O = Be Organized to maximize initial and sustained engagement as well as effective learning?


	

	Learning Activities:
A brief summary of the learning activities is listed below.

· Give students unit essential questions and discuss transfer tasks and expected learning outcomes

· Unit anticipation guide

· Selected readings both biography and autobiography

· Comprehension activities that focus on essential questions and critical thinking skills

· Main idea activities using excerpts from text book 

· Lesson on author’s word choice and perspective

· Student created notes and outlines for the unit big ideas

· Skills practice in workbook 

· Students will be reading biographies at home and keeping reading journals as they work on  the transfer task

· Students will write their own autobiographies
· Cross-curricular activities with timelines/sequencing

· Cross-curricular activities with both History and Science discussion people that have impacted the area of study 

· Brief introduction to text structure with homework assignments and class discussion

· Introduction to text organizers throughout unit through discussion and project

· Peer editing and self evaluation

· Unit reflections
Before Reading:

To develop background knowledge for reading biographies and autobiographies, students need to know the difference in the two genres. 
Word Identification, Vocabulary, and Fluency

1. (2.1) Syllable Patterns - Before reading each story, the students will skim through to find words that they don’t know how to pronounce or don’t know the meaning.  The teacher will explicitly teach how to chunk a word to figure out how to pronounce it.  He/she will begin to teach them about vowel consonant patterns (CVC, CV, CVCe, vowel pair, vowel+r) and how to use that knowledge to identify unknown multisyllabic words.   (Resource: SSSR: Assessment and Word ID – Closed Sort Activity; sample lessons: Vowel Teams & Long Vowel/Silent E)

Journal Entry: Find and label two multisyllabic words in their class assignment for each of the vowel consonant patterns. (ten words total)

2. (2.1, 2.3c) Prefixes – The teacher will present the following prefixes – im, post, bi, non, etc.  Using vocabulary from any story, students will compare the dictionary definition to their knowledge of the prefix and draw conclusions about what is common.  They will discuss, “Why is it important to know prefixes?”  

Journal Entry: Collect words with these prefixes (im, post, bi, non, etc.) from your independent reading.  Collect at least one of each prefix.  Write the word, the sentence from the novel/story, the page number, and a guess using your knowledge of prefixes as to the meaning of the word.
Students will also do daily warm-up series of prefixes.
3. (2.1, 2.3c) Fluency: Prosody – The teacher will model reading with and without prosody while reading a story.  The students will identify the difference between the two readings.  Their answers should reflect intonation, phrasing, pausing, and inflection.  Discussion: “Which way helped you to understand the text better.”  In pairs, students will read aloud to each other and practice the skills.  The teacher will use this time to listen to each student and record what specific skills need to be taught to which students.  Flexible groups will be set up to teach the specific skills.  

Journal Entry:  “What are your strengths when reading aloud?  What are the areas in which you need practice? Has this changed at all from your first reflection this year?

            Students will work in pairs during intervention periods to track fluency progress.

During Reading:

With all texts-

1.7 Students will participate effectively in a discussion.

2.4i Students will be able to demonstrate an overall understanding of technical and informative texts by making inferences.

2.4e Students will be able to demonstrate an overall understanding of printed texts by organizing the important points of the text via summaries, outlines, and/or graphic organizers. Create graphic organizers to assist in comprehension of a text. Create an outline
2.5d Students will be able to critically analyze and evaluate information and messages presented through print using critical and divergent thinking, and assimilating prior knowledge to draw conclusions.

“The Great Rat Hunt”(pg. 106)
 2.4d Summarize

Finding the main idea.
2.4bI/T Identify what makes this text a memoir.

A memoir is a type of autobiography.  In a memoir the author narrates his or her own life and usually describes important events happening in the world as well.
READING FOCUS: Summarizing – Restate in own words (paragraph or graphic organizer) the main ideas and details of the story. The summary should be shorter than the original work. 

“Something to Declare” p.302
2.4d Summarize

2.4bI/T Identify what makes this text an autobiography.

An autobiography is a story of a person’s life written by that person. In this excerpt, Julia Alvarez reflects on her childhood in the Domincan Republic and her move to New York.
READING FOCUS: Summarizing – Restate in own words (paragraph or graphic organizer) the main ideas and details of the story. The summary should be shorter than the original work. 

Author Studies: Roughing it Mark twain  pg. 790
2.4bI/T Identify what makes this text a biography
4.2   Author’s point of view

2.5a Connect and synthesize information across texts to generate new

           information/new ideas or expand prior knowledge (text-to-text connections

           and text-to-self connections) 
*making inferences

*explore exaggeration in writing

*author’s background and style
Code

IP = international education perspective

IL = information literacy

WR = Workplace readiness/21st century skills

FA = a formative assessment, used to check for understanding
	

	Resources & Teaching Tips
	

	· What text/print/media/kit/web resources best support this unit?

Recommended from the Language of Literature McDougal-Littell series:

· See above
Additional Resources
      SSSR

      Reader’s Handbook

      Writing Handbook

      Interactive Reader

      Any biographies available to you

· What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues?

Many students have had difficulty with finding the main idea as well as note taking.  Do pre-teaching activities with students using stories they all know to review main idea.  As for note taking, students should use Cornell Notes and only a few chosen graphic organizers so they can become familiar with each.  This helps with confusion and allows students to choose the methods that work best for them.

	

	Accommodation/Differentiation ideas and tips
	

	· Differentiate instructional delivery through the use of grouping according to needs. 

· Differentiate the whole group reading selection according to readiness needs for               

support.
· Self-selected novels or short stories on reading level.



Lesson Plan Template

	Date:  
	Unit Title: Nonfiction Part 1
	Instructional time avail: 140 min.

	Essential Question(s):

How can you identify nonfiction text?


	Background:   This is an 8th grade class. 

	Lesson details (Overview):  
Day 1:  This lesson will take two days to complete.  Students will learn about nonfiction.  The lesson will begin with a discussion of things they read in the last week.  We will determine which materials were nonfiction and the purpose for reading each. They will compare and discuss within their groups.  We will then do the unit anticipation guide.  After completing the guide students will stand for true and sit for false. This is a great movement activity and will also give me a good overview of the student’s prior knowledge.  At the end of this class students will turn to their partner and summarize the lesson in 25 words or less.  

Day 2:   I will be introducing goals for the unit as well as key vocabulary.  Students will take notes on the unit vocabulary.  The notes will be teacher driven. Students that have a better understanding of paraphrasing can put the notes into their own words.  Students will then do a think pair share on the lesson.  The pair will then come up with two questions they have or comments they would like to make along with their answer to the essential question and turn it into the exit ticket bin.


	Activities:
Activating  Strategies:  daily warm-up, anticipation guide, class discussion, 
Teaching Strategies: movement activity, structured note taking using Cornell Notes, introduce unit    
                                    vocabulary, revisiting anticipation guide
Summarizing Strategies: think pair share, revisiting essential question 


	Anything else going on that is relevant to lesson (pull outs, etc.)
· Several Special Education students and other students that scored low on the MAP test are pulled out every other day for READ 180.  Notes must be taken for those students and time must be provided to brief them each day.
· There are several special education students in each class that require different accommodations for note taking.  


	Materials:
Teacher created anticipation guide
Teacher note sheets

Cloze notes
Overhead

Transparencies

Lined paper and markers


Name         

   Block #

                     
Anticipation Guide

Date

Nonfiction Unit 1

	True
	False 
	
	True
	False 

	
	
	A researcher can find valid information for a report on any web site.
	
	

	
	
	All facts can be proven while opinions are what someone thinks.
	
	

	
	
	Understanding the structure of a text can help the reader better understand its meaning.
	
	

	
	
	Different readers will respond to text in different ways.
	
	

	
	
	A biography is written by the person the text is about.  
	
	

	
	
	The information I already know about a topic will not have any effect on the conclusions I make after reading.
	
	

	
	
	I can tell if the text I am reading is valid or true by checking the source of the information.
	
	

	
	
	How the author feels about a subject does not affect the text.
	
	

	
	
	When paraphrasing, I can restate the text without having to put it in my own words.
	
	

	
	
	Chronological order is when events are placed from last to first in a text.
	
	

	
	
	Newspapers, magazines, product information, and autobiographies are all examples of informational text.
	
	

	
	
	Creating Cornell notes and other graphic organizers help the reader organize important information and understand the text.
	
	

	
	
	Summarizing the text is the same as paraphrasing.
	
	

	
	
	It is not important to understand an author’s voice or word choice because they do not affect the meaning of the text.
	
	

	
	
	Connecting to the text helps readers understanding. 
	
	

	
	
	All writing found in informational text is written in essay form.
	
	

	
	
	The main idea is always found in the first paragraph.
	
	

	
	
	You must use solid evidence to support your argument in persuasive writing/speaking. 
	
	

	
	
	When writing a compare and contrast piece, both sides do not have to be supported.
	
	


	Date:  
	Unit Title: Nonfiction Part 1
	Instructional time avail: 140 min.

	Essential Question(s):
What is an autobiography?

What makes a memoir unique?

	Background:  This is a eighth grade inclusion class.  

	Lesson details (Overview):  

Day 1:  This lesson will take two days to complete.  Students will do warm-up activity listing 10 facts they think are important to include in an autobiography/biography.  Students will share and we will create a Top 10 list to be displayed in the classroom.  Before reading the story we will read the building background section and discuss vocabulary.  We will discuss what makes a memoir unique and why it is a type of autobiography. Next students will listen to an excerpt from Julia Alvarez’s “Something to Declare”.  I will stop students periodically to discuss important points.  We will revisit main idea and we will do a section of the story as an example.  Students will then begin work on main idea worksheet.  I will stop students a few minutes before the end of class and ask for volunteers to give brief summaries of the selection.
Day 2:   Students will begin with daily warm up summarizing the story in no more than two paragraphs.  Next students will continue working on the main idea worksheet.  Students that finish early will do a brief writing activity.  We will go over worksheet as a class.  Students will correct their own work and have the opportunity to ask questions as we discuss.  We will then do a brief group activity.  Students will get into groups of mixed ability and create a chart listing important experiences in Alvarez’s life and what she learned from each of them.  Students will put their charts on poster paper and I will collect to be used with a later activity.  At the end of class one student from each group will report their findings to the class.  Students will do an exit ticket during the last five minutes.  Today’s exit ticket will be to write down one question they still have about the story or tell me something they didn’t understand in the lesson


	Activities:
Activating  Strategies:  daily warm-up, class discussion, 
Teaching Strategies: direct instruction, discussion, group activities, reciprocal teaching, distributed  practice
Summarizing Strategies: oral summarizing, exit tickets

	Anything else going on that is relevant to lesson (pull outs, etc.)
· Several Special Education students and other students that scored low on the MAP test are pulled out every other day for READ 180.  Notes must be taken for those students and time must be provided to brief them each day.

· There are several special education students in each class that require different accommodations for note taking.  


	Materials:
McDougal Littell Text                                      Audio CD/ CD player

Teacher created worksheets                             Poster paper and markers


Julia Alvarez 






Name 

Something to Declare





Block #
p.302
1. Summarize setting and conflict of story.

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Read through pg.304…

	Summarize what you have read so far
	

	
	Contrast life in Boca Chica with life in the Capital in 1960


	Example 1
	

	Example 2
	


Write 2 questions you would like to ask the author.
	

	


What is the author’s view of her childhood and flight from her country?

______________________________________________________________________________________________________________________________________________________________
What is the symbolism of Boca Chica?  Give two details from the text to support your answer.

______________________________________________________________________________________________________________________________________________________________
What makes “Something to Declare” a memoir?

____________________________________________________________________________________________________________________________________________________________
	Date:  11/12/08-11/14/08
	Unit Title: Nonfiction Part 1
	Instructional time avail: 210 min.

	Essential Question(s):
What is a biography?

What pre-reading strategies should I use when reading a biography?

How is a biography organized?



	Background:  This is a seventh grade inclusion class.  Approximately 1/3 of each class is special education.  Students in each class have reading levels that vary from second to ninth grade, with each class having a few outliers.  There are no ESL students.

	Lesson details (Overview):  

Day 1:  Students start each class with a warm up.  Today’s activity is to write a brief summary of the biography they are currently reading.  After completing their summary, they will share with a partner.  
I will also allow some students to share with the class.  Today students will be creating Cornell notes.  They will be reading the biography section in the Reader’s Handbook.   There are eight questions they will be answering.  After reviewing pgs. 188-203, students will work with a partner to come up with the big ideas for the day.  For closing, students will share with the class and we will choose three big ideas to put on the big idea board to start the discussion tomorrow.

Day 2:   Daily warm-up:  Create a timeline of 8 important events in your subject’s life.  We will start class with a brief discussion of the big ideas on biography.  Students will have opportunities to ask any questions they may have and clarify their ideas.  Students will then be paired in mixed ability groups of three to work through the biography section of their workbook.  The workbook activities are based on the section in the Reader’s Handbook.  They will be reading an excerpt from a biography and using the skills and strategies from the previous lesson to complete the assignment.  I will be working with each small group throughout the next two classes.  Exit ticket:  Students will share about their groups.  They will tell me one thing that is working and one that isn’t.  I will use their suggestions to make changes if necessary for the next class.
Day 3:  Daily warm-up:  Write three main idea statements about the excerpt you read yesterday.  One statement should be too broad, one too narrow, and the last should be just right.  Students will trade papers and figure out their neighbor’s best main idea statement.  They will share the good examples with the class.  Students will continue working in their workbook while I work with small groups.  Exit Ticket:  Students will write down the way of organizing information that works best for them.  I will use this information to create mini-lessons for later in the unit.  


	Activities:
Activating  Strategies:  daily warm-up, class discussion, 
Teaching Strategies: direct instruction, discussion, graphic organizers, group activities, reciprocal teaching, distributed practice
Summarizing Strategies: oral summarizing, exit tickets, lesson reflection questions


	Anything else going on that is relevant to lesson (pull outs, etc.)
· Several Special Education students and other students that scored low on the MAP test are pulled out every other day for READ 180.  Notes must be taken for those students and time must be provided to brief them each day.

· There are several special education students in each class that require different accommodations for note taking.  


	Materials:  

Reader’s Handbook          Index cards

Lined paper                      Student Applications Workbook




STUDENT WORKSHEET
Biography Notes





Readers Handbook p. 188-203

December 2, 2008

	Question
	Answer

	What is a biography?
	

	What two goals do most biographers have?
	

	What are the key questions for setting your purpose for reading?
	

	Why preview the text?
	

	Describe a good reading strategy you can use to help you understand biographies?
	

	How are biographies organized?
	

	What are some tools to help you keep track of information you have read?
	

	Why does it help to connect to the text?
	


Extra Credit:  Create an outline for your biography project.  Use p. 202 as an example.
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