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Storytelling and Folklore

 (1.1, 1.2, 1.3) Writer’s Workshop: Using the Storytelling Process to Write

Mini-Lesson Suggestions: 

Lessons for Storytelling (These lessons can be interspersed between the lessons above.)

The extended lessons, called “Unit 2 Extended Lessons”, in Appendix C. The lessons provide a model of differentiated instruction.  Several changes in activities help break up the hour block.  The lessons are engaging, fun, productive, have purposeful noise, provide student talk time, and are brain compatible.  Three types of brain compatible activities are included: celebrations, energizers, and review activities.  Build each of these into your daily lessons.  You can also find all the “Lecture Burst” details in the extended lesson plans.

1. General Process for the Lessons – 

a. Small Group Practice Daily - Between each of the activities below, the students tell their stories again in small groups or triads but apply what was in the lesson for the day.  These groups should change each day so that the child gets feedback from a variety of students.  

b. Practice at Home - The students will be expected to tell their story at home at least once a day.  Parents, babysitter, extended family, sibling, or other adult could sign a sheet saying that this was done.  Students will be encouraged to tell their story to a variety of audiences.

c. Write down what was spoken – Each day students should write down the changes that were made due to the lesson.

d. Listening to Professional Storytellers - Listen to a story each day by a professional storyteller.  See the CD’s listed in the resources area of this unit plan.

3. Collective Agreements - Students will state collective agreements they would like to establish for a safe classroom.  The teacher will translate these into positively phrased statements that tell the students what to do instead of what not to do.  See the following for possible phrasings:

i. Laugh or respond (ooh, aah) only when I am trying to be funny, insightful, or expecting a response.

ii. Listen when I am speaking.  Keep side talking to yourself.

iii. Look interested.  Lean forward and make eye contact.

iv. Keep all predictions to yourself.  Write them down if you want to prove that you were right.

v. Only give ideas or suggestions if I ask for them.  Students may ask people to:

1. If asked, enjoy only.  Keep responses positive or negative to yourself.

2. If asked, enjoy and respond positively only.  Tell me what I did well and how it made you feel.

3. If asked, enjoy and respond positively first, then give me ideas about how to improve.

4. Rubrics - Share the preparation rubric and presentation rubric with the students.  Explain that you will use these when giving Stars (effective telling features) and Wishes (constructive criticism).  

5. (Development) “You will be working on a story from your own experience.  Select an event for which you can remember many details.  The event should have some conflict or lesson learned.”  Questions to ask when selecting a story: Do I like the story?  Can I identify with it?  Does it resonate within me?   Choose one without rhyme.  It will be easy for your audience to know that you messed up.  (Remember:  The audience doesn’t have the script.)

6. Selecting a story – Talk about how to select a story for telling using the notes in the extended lesson plans.

7. Before telling the story each time do this:  “Now let’s look at the preparation rubric again.”  Review the rubric and have students use it to give feedback to you about a story that you tell.  Feedback comes in the form of stars and wishes.  Stars represent the aspects of the telling that you enjoyed and why you enjoyed it.  Wishes are aspects of the telling that you wish the teller would consider changing in someway.  There should always be more stars given than wishes.  At all times the teller gets to decide whether he/she wants no feedback, stars only feedback, stars and wishes feedback.  Discuss how this rubric looks a lot like the state writing rubric.  

8. (Development) Using the lecture burst notes and activities for Step 2 Push through it and Step 3 Tell it from another point of view, help students understand that stories aren’t memorized.  The activities in step 2 and 3 help students learn the story.  Remember to use the energizers and celebrations after each activity.  Activity for Step 2: tell your story to your partner as best as possible without looking at the book.  Check the book or your notes on your personal story after you finish telling.  Activity for Step 3: tell your story again but from the point of view of another person or inanimate object in the scene.  What would that person or object see or hear?  Information you find out through this activity may end up in your telling of the story. 

9. (Organization) Introductions and endings – “Just like in your writing pieces a storyteller plans for an engaging introduction and a satisfying closing.  These are the only two lines in the story that are memorized.  A good storyteller endeavors to pull the audience into the heart of the story within the first few sentences.”  The teacher will show the students the ways that the professional storytellers they have listened to have started their stories.  For example: Carmen Deedy starts this way

a. The Trouble with Windows – I was visiting my mother recently while she and poppy were remodeling the kitchen.

b. The Peanut Man – Mani Manicero se va (sung), Oh the peanut man.  I was almost four years old curled up in my crib in my mother and fathers room in Old Havana.  White cotton knotty blanket in my mouth chewing chewing then sucking out the spit.  It’s great to be almost being four.

c. First Snow – Poppy was the first to touch the snow.

Carmen Deedy ends this way

d. The Trouble with Windows - Let me tell you something my American daughter, I have lived in this country for what thirty years now and if I could say “whindow” I would.  And since then there has been no more trouble with “whindows”.

e. The Peanut Man - I made an amazing discovery then and I’ve never forgotten: Havana, Savanah, Atlanta one peanut man can be much like any other. You just have to speak the same language.  Maniiiii… Peanuts get your peanuts.

f. First Snow - Much like the snow, the Americans that we had encountered were beautiful but cold.  Little did we know at the time that like the snow they too would melt on contact.

10. (Organization) Closings - Have students look at books to collect interesting introductions or closings.  Next have students try to rewrite some introductions or closings.  Explore and make a list of the ways that authors and storytellers end their books or stories.  Working with a partner, have each student write down his/her opening line and closing line for the story that he/she is preparing.

11. (Development and Style/Word Choice) Sensory Images – 

a. Play a favorite story that the students have heard before.  Have the students write down on index cards the specific details that the professional storyteller uses (one per card).  In small groups, have students sort the cards according to something they could see, hear, taste, touch, or smell.  What would the story sound like without those details?  Read a revised version (without specific details) of a story they have not heard.   Ask them if they enjoyed it.  Next play for them the real version of the story.  (See Appendix D: Revision Example for an example.)  “In triads, decide who is person A, B, and C.  To start, A will be interviewed, B will ask the questions and record responses, and C will record responses.  The notes will be given to the person who was interviewed.  The roles rotate so that all students have been interviewed and have notes.”

i. Picture your story and being in the scene, what do you see?  What does it look like?  Describe it.

ii. What sounds do you hear?

iii. What do you taste?  

iv. What do you feel?  

v. What do you smell?  

vi. What did you do?

12. (Development) Shrink a Century – “Pick and choose which items you discovered in the interview will be helpful and which will be distracting.  Incorporate the sensory images throughout the action.  DO NOT make a list of what you see, hear, and so on.”

13. (Sentence Fluency) Sentence Fluency - “Sentence Fluency is the readability of the paper. The sentences should flow smoothly from one to the next. The writing should sound natural--the way someone might talk. The sentences should have different beginnings, lengths, and structures. The paper should be written in complete sentences, not fragments. Any fragments that are used should add to the quality of the message. Also, the paper should not be one long sentence containing no punctuation.  Play with the sentence structure to create the desired effect.”  Students will tell their story to their group and the other members can listen and comment on the sentence fluency.
14. (Style/Word Choice) Memory Hook – develop a repeating line that can be used throughout the story.  When telling, your audience should be encouraged to say the memory hook with you.  The hook helps younger kids to stay focused.  Older students and parents enjoy it as well.  Don’t force this.  If a memory hook doesn’t fit, then don’t use it.

15. (Style/Word Choice) Selecting the Right Word - Students will listen to a story and be given a list of Power Words used in the story.  Power Words are those that add to the mood, are descriptive, or are strong action verbs.  Discussion: “How does an author choose words? How does he/she create a mood?” See this website for information about choosing the right word: http://www.ivcc.edu/rambo/eng1001/eng1001_diction.htm .  

16. Preparation Review – “You have been writing a story but with your voice instead of your hands.  What elements in the telling are examples of what a writer does when writing down a story?”

a. Introductions and closings - Organization

b. Sensory Images - Development

c. Memory Hook – Style/Word Choice

d. Selecting the Right Word – Style/Word Choice

e. Sentence Type – Sentence Structure

f. Shrink a Century - Development

g. Push Through - Development

h. Telling from a Different Point of View - Development

