Expressive_6_Short Story Lessons

Lesson Plan for characterization/character traits
To be used in conjunction with “Eleven”  in the Language of Literature book before reading.
Objective: Students will be able to identify character traits and use evidence from a story to explain why characters act the way they do.
Warm up: What is a character? Who is your favorite character from a book/movie/television show and why? 

Instruction: Notes on character, physical character traits, personality traits, and how an author develops a character within a text. 

Model: Make an example character bag and go through the entire process for the activity with the students. 

Guided practice: 

Students should be broken up into homogeneous ability based groups. Each group should be given a character bag (character bags should have items that represent a made up person. For example, one of the bags I created for a spoiled girl name Robin Ublind had a princess crown, a maxed out credit card bill, and a to do list with things such as “tease the butler, groom the poodle, cry when daddy does not give me what I want.”  You can include letters, emails, texts, bills, etc to represent this made up character.  You can also include a picture for physical character traits. You might also want to include notes from someone else about this character so that they can learn to pull out character traits from what other character’s say.) 
The students are told that the only way that they get to know this character is through what is contained in the bag. The students will look through the bag to complete a graphic organizer of character traits with written evidence to support them. This should be a mix of physical and personality traits depending upon the group of students (special education students should be given more physical traits than personality, and vice versa for higher level students). Students should be given a piece of chart paper on which they will create the graphic organizer. It is up to them how they represent their data. It can be in a chart, a web, etc. For special education students, give them suggestions such as a character map (on an illustration of the character). Emphasize that the character traits must be backed up by written evidence. 
Students present their findings after the activity is over. 

Independent practice: Answer the following question in a two to three paragraph response. If someone was to create a character trait bag for you, what would be inside? 
What character traits do you have and what items would be in thee bag to represent these traits? Give at least two physical traits and personality traits.

Lesson plan for Character traits

To be used in conjunction with “Eleven” in Language of Literature Book

Objective: Students will be able to identify and explain the character traits of Rachel in 
“Eleven”.
Warm up: If you were in Rachel’s situation would you have reacted to the way she did? Why or why not? Why do you think Rachel acted the way she did?
Instruction: Review character traits and the events of the story up until this point. 

Model: Make an example charm bracelet for a well known children’s story or fairy tale.
Guided Practice: Students will be given a template of a charm bracelet. Students will design a charm bracelet based on the character traits of Rachel in the story. They must include a charm to represent each trait. They have to include two physical traits, three personality traits, and two charms that represent the events of the story in general. They must write a sentence or two to explain each charm. 
Independent Practice:  Written response. Imagine that Rachel gets to design a charm based on Mrs. Price. What charms would Rachel design and why? Use details from the text to explain your answer. 
Lesson Plan for Setting influence plot

To be used in conjunction with “Scout’s Honor” from The Language of Literature book.

· Warm up: How does where you live/the time you live in influence what happens to you on a daily basis? For example, how does living in the city influence your life vs. living in the country?

· Instruction: 

· Discussion about how setting influences plot. Remind students that plot is what happens in a story and that setting is when and where it takes place. 

· In real life, the setting is the time and place in which we live and the plot is what happens in our lives. It is our story. Look back at warm-ups. How did you say that where you live influences what happens in your life? Discuss this with students. 

· Explain that today, through acting, you will see how setting can change what happens to the people in the story. 
· Give them the basics of improvisational comedy 

· They will be given a character/who they are, where they are, and a bit of the plot and they have to act out a scene based on what they are given. Their actions must be related to the information that they are given in the original set up
· After they have begun acting out the scene, classmates will have the chance to change the setting of the scene. The characters stay the same, but they must act out the scene based on the new setting. They can submit ideas through calling out one at a time to the actors. 

· Model: The teacher should go through a round of the game before they begin actually playing. 

· Sample round:  (FIRST SETTING/PLOT) You are a young child in the winter. It has snowed seven feet and you are at the top of a hill about to sled down. (SECOND SETTING/PLOT) Same child, same hill, but it is Summer, in July. It is 90 degrees.…what happened/changed? Act it out

· First setting: (acting it out with sound effects) I sled down the hill. There is so much snow that I move so fast. The trees are whizzing by me. I move so fast I crash into a tree.  I break my arm. 

· Second setting: Why am I at the top of the hill? I try to sled down. I’m not moving. Forget about this. How can I sled when there is no snow. (Throw off your gloves/hat/etc.) I’m going swimming with my friends!  

· Quick review with the students: What happened to me in the first scene? What did changing the setting do? I broke my arm because there was so much snow in the first scene. In the second scene it was summer. There is no snow. I cannot sled. Due to the fact that I cannot sled, I did not break my arm. I went swimming with my friends instead. 
· Guided Practice: Students are chosen to act out these scenes. The teacher decides the first scene and at least one second scene. Classmates may also call out their own changes to the setting after the one the teacher has had the students act out the pre-chosen scene. After each scene, have students review each scene, what happened and why. And what effect did changing the setting have on what happened? DIFFERENTIATE: Give simpler changes of season and weather to special ed/low level students. Give tougher time change questions to more advanced students. For example.. your in the year 1950 and your lost in the jungle….the year is 2009 and your lost in the jungle. More advanced students would know that they might have GPS/cell phones/devices that they might not have had in 1950 in the year 2009. 
· Independent practice: Now that you know how drastically the setting can affect the plot, how do you think the setting of “Scout’s Honor” affects what happens in the story/the plot? For example, think about how where the characters live affects what they bring on their camping trip. Provide specific examples from the text. To take this question one step forward and have them connect text to self, ask them: Based on your real life “setting” how would you have reacted to the news of a camping trip? What would you have brought based on your experiences. 
· EQ/closure: How much of an impact does the setting have on what happens in the story? 

Lesson plan for conflict
To be used before reading “Ghost of the Lagoon”
Objective: Students will be able to identify and explain the four different types of conflict.
Warm up: What do you know about conflict and what types of conflict have you seen represented in the stories/book/movies you have come into contact with?

Instruction: Fill in the blank notes about conflict. Type out the notes that you would normally give your students and erase key words and number them as you go along (but save a copy with all the words for yourself). Photocopy the notes with the numbered blanks. Read the notes aloud to your students and they listen to the notes and follow along in order to fill in the blanks. Make sure that you keep a running list on the board of the blanks that you have filled in so that lower level students can keep up with the class. 

Include information about the definition of conflict, what the four types of conflict are, internal vs external conflict and examples of each type of conflict.

Modeling: Do a very short practice skit and answer the questions below together as a class.

Guided practice: Prepare several short skits in advance that are representations of different types of conflict. For example, for man vs. man conflict, have two men arguing over a girl. Make sure you pick topics and concepts that are relevant to them so that they get really involved in the skits. Have the students come up and act the skits out for the class to see. As certain students are acting, the audience members will be paying attention in order to fill out the questions below:
1.) What type of conflict is this skit an example of?

2.) I know this is an example of ______________________ conflict because…….

3.) If I were in this situation I would……
Students must answer these questions for every skit. 
Independent practice: Students will write a skit that integrates all four types of conflict. They will then submit them to the teacher. He or she will choose the best ones and they will be acted out in class the next day. 
Lesson plan on conflict
To be used during or after reading “Ghost of the Lagoon” 

Warm up: Which type of conflict do you think we see the most in books and television shows and why?

Instruction: Review the four types of conflict with students and what had occurred in the text thus far. Also make sure to review the difference between internal and external conflict. 
Model: Show a sneaker you drew based on a common fairy tale that all of the children will know.
Guided Practice:  

In groups of four students should each assume one of the following roles: Tupa, Mako, Mako’s mother/grandfather/villager and a talk show host and make up a scene in which are on a talk show discussing the problems you have with each other based on the actual events that occurred in the story. Be sure to include all the types of conflict including mako v tupa, mako v his mother, mako v himself, mako v the rest of his village. The person who plays mako’s mother also plays the grandfather/villager. You can make it creative, but it has to include what actually happened in the story. After they have written their dialogues, they will present them to the class. 
Independent: Tell students to imagine that they are a famous sneaker designer. Someone has come to them and asked that they design a pair of conflict shoes for “Ghost of the Lagoon”. For these sneakers, they must draw illustrations to represent the different types of conflict in the story (for instance, Tupa against the village people is man vs. wild, so I might draw a person fighting a shark.) Explain that because there are both internal and external conflict represented in this story, one shoe of the pair must represent external conflict and one must represent internal conflict (so one shoe man v society, wild, man and on the other will be man v self.) They must include something that represent external and internal on it’s respective show (ie: a brain for internal and an exit sign for external) So in all they must have:

· Representations of all four conflicts from “Ghost of the Lagoon” 

· One shoe devoted to external conflicts in the story (man v society, man, nature) and representation of external conflicts in general

· One shoe devoted to internal conflicts in the story (man v self) and representation of internal conflicts in general. 

Finish for homework if you do not finish them in class.

Lesson Plan for theme

To be used in conjunction with the “Nadia the Willful” from the Language of Literature
Objective” 
· Warm up: Have you ever read a story and felt like you learned a real lesson from it?
· Instruction: 

· Notes on theme: what it is and why it is used. Explain how theme affects the story.
· Make sure to stress what it is and what it is not

· It is NOT directly stated in the text

· It is NOT the same thing as plot. 

· It is NOT the conflict

· It is NOT expressed in a single word.

· It is the central, underlying, and controlling idea or insight of a work of literature. 
· It does show us how we can make our lives better and deal with a problem
·  It is the idea the writer wishes to convey about the subject—the writer’s view of the world or a revelation about human nature. 
· It could be true for all people

· Give examples of common themes- see this link for common themes in literature http://www.sjsu.edu/faculty/patten/theme.html
· Model: Use a nursery rhyme or children’s story to quickly see how plot is expressed in a story. Such as “The Tortoise and the Hare” is “Slow but steady wins the race”
· Guided Practice:  
· Hand out an inspirational bracelet to each student with one of the inspirational words on them like dream, love, etc. These will be called “ANTI THEME BRACELETS” because they express the opposite of what theme is. If you cannot purchase them on a site like oriental trading. You may make them with rings of construction paper and write the words on them. It will be the task of the student to take this word…which is not a theme…. And generate a theme related to it and make their own “theme” bracelet. Such as instead of saying love (which will appear on a bracelet) they change it to a saying like “love is blind” or “love conquers all” and then make their own “THEME BRACELTES” with construction bracelets. They may keep the bracelet to remind them of what a theme is and what a theme is not. 

· Next, hand out several children’s books and have them find the theme for their story. Explain theme is really apparent in children’s stories. How do you know this is the theme?  Differentiate: Give much more apparent themes to more low ability kids and give more complex stories to other students of a higher ability level. 
· Independent Practice:  Based on what you now know about theme, what do you think the theme of “Nadia the…” is and why. What universal method could be applied to all people from this story? Make a bracelet for me to wear that contains your theme and make sure that you include an explanation of how you arrived at this theme conclusion. Use specific details from the story. 
· EQ/closure: Why is theme important to the story? 
Lesson Plan for Plot 
Objective: Students will be able to explain the elements of plot and identify them in “Nadia the Willful” as they read. 

· Warm up: What do you know about plot? What do you want to know about it?

· Instruction: 

· Notes on plot: What it is. The different parts using a plot diagram. It is just what happens in the story. 
· Model: Use a nursery rhyme and read it together. Make it short so that it does not consume too much time. Work through the plot diagram and identify each step of the story and make sure that you identify each of the plot elements together. 

· Guided Practice: Watch a t.v. show as a class and give the students a blank plot diagram (make sure you do a t.v. show and not a movie so that it takes less class time to do this).  Break students into groups or have them work individually to identify the plot elements as they go along. Review these as a class upon completion. After they have done the plot diagram for the television show, have them do a plot diagram for Nadia. If you are not finished the story yet, have them do as much of the diagram as they can and maybe even fill in the rest with predictions based on the text. 
· Independent practice: Have them go home and watch their favorite movie—KEEEP IT APPROPRIATE and finish a plot diagram based on this movie –OR- if you would like to keep it more controlled, have them pick a movie from a prescreened list to watch and do a plot diagram. 
Lesson Plan for Plot

To be used as review after Nadia the Willful (or any other story) as a review on Plot


Objective: SWBAT demonstrate their knowledge of the elements of plot through writing stories using the characteristics of each element of plot. 
Instruction: Due to the fact that this lesson should follow the end of the story you use to teach plot, a lot of instruction on plot should not be needed. Just do a basic review of the plot diagram and the elements of plot (exposition, rising action, climax, falling action, and resolution) and the instructions for the game below. 
Model: Do a walk though of one round of the game using a story that you created beforehand. 

Guided Practice: Set desks up in rows of six with a chair at each desk. Students should be broken into teams of six students and these teams should be of mixed ability. When the round starts, the teacher gives the teams a topic to write about. The students at the first desk in the row for each team are responsible for writing the exposition of the story. When they have finished writing an exposition, they pass it on to the student next to them in the row. This student will write the rising action for the story. They then pass it to the next person who is the climax and so on all the way through the resolution. The last person in the row ( the sixth seat)  is the impartial judge. This person will decide if the team has all the necessary elements of plot and if they include all the things that each piece of plot should include (for example, does the exposition have the setting and characters included? And does the falling action help to wrap up the conflict?) Whichever team gets their story finished and approved first wins that round. For the next round, everyone moves down a chair except for the judge so that each player is familiar with all parts of the plot. To make it even more complicated, you do not have to begin with the exposition chair. You can begin with another chair like the climax.
Independent practice: Answer the following in a written response. What happened when pieces of the plot were missing? Why is important to have all of the parts of plot when reading or writing a story?
