Expressive_6_Poetry Lessons

Lesson Plan for Haiku Form of Poetry
Standards: 4.2b (5–8) Understand the differences between genres […]

Objective: Students will be able to correctly identify a haiku based on the attributes of the form of haiku including : 5-7-5 syllable count, about nature, three lines. 
· Warm up: What is a haiku and what are the characteristics of the haiku form of poetry?

· Statement of purpose: We face questions on the DSTP that require us to identify different forms of poetry based on certain characteristics or features which make it recognizable. We have to become familiar with as many forms of poetry as possible to that we know what makes each of them unique. 

· Instruction: 

· The teacher calls on students to discuss their warm up and they make a list of the characteristics of haikus. 

· The teacher tells them that they will figure out what is true about the haiku form through a jigsaw activity. 

· The teacher gives the splits the class into 3 groups (roughly by ability) and each is given a brief statement about haikus which they must paraphrase/summarize/put into their own words. Also make sure that each statement has an example of a haiku and have them label the findings of their examples on this poem (For example, groups with the characteristic of a haiku being three lines would label the lines on the example) 

· Then they share their findings with the class. They will add to the list of what a haiku is/take away what does not fit based on their discussion. What is left on the list will be their notes about haiku. 
· The teacher will also have a master copy of the example haiku on the board and they will label their findings on the master copy so the class can see. 
Differentiation:

· Low ability: Give these students a statement about the more basic features of a haiku such as how many lines it has

· Mid: Focus on subject matter

· High level: Focus on the more complex ideas about haikus such as the syllable count.
· Guided practice: 

· After the notes are written, mix up the groups so they are mixed ability. Each group is given a different poem worksheet in which they must complete two identical haikus. They should complete one that fits the form of a haiku (about nature, three lines, and syllable count) and one that does not (it could not fit the correct line #, syllable count, etc.)
· Each group sends a speaker to the front of the class and they write their poems on an overhead and read them to the class. The other two groups talk quietly and try to guess which one is fake and why. The first group to figure it out gets a point. The group that guesses the most wins. If they tie, the teacher will have a tie breaker haiku for them to solve. 
· Independent Practice: Create your own haiku problem like the ones we did in class for the teacher to solve. 

· EQ/Closure: 

Lesson Plan for Sensory Imagery
Two day lesson plan

Standards: 2.4c and 2.5e (5–8) Students will be able to demonstrate an overall understanding of printed texts by (c) recognizing and interpreting figurative language and literary devices (e.g., simile, metaphor, allusion) and (e) differentiating between literal and non-literal
meanings. (2.5e) recognizing the impact of non-literal expressions in informative and technical texts and interpret the effect of literary devices.

Objective: SWBAT identify sensory imagery in poetry and explain its effect on the understanding of the images in the poem. 

Day 1
Materials: five plain white t-shirts. Draw a symbol to represent the senses on the shirts. For example, on one of the shirts draw an ear to represent hearing. On the other shirt draw an eye to represent sight.

· Warm up: How do your senses help you to interact with the world? 
· Statement of purpose: We use our five senses to understand and deal with the world. We have to know how to use and identify imagery because the better that a poet appeals to our senses, the better we can understand what the topic of the poem, and thereby the poem itself. 

· Instruction: 

· Discuss what the five senses are the answers to their warm up. 

· Explain to students Imagery is used in poetry to help the reader better understand what is going on in the poem. 
· Give notes on it  - What it is , etc. and examples of a word or two to represent each sense. 
· Model: Use a very easy poem with one subject to help students identify imagery in a poem. Write the poem on the board and illustrate finding examples of imagery. For example: 
Green is apples, markers, and cool.

Green is the taste of vegetables.

Green smells like grass and rain.

Green makes me feel envious.

Green is the sound of a lawnmower and a sigh.

Green is a garden, forest, and a swamp.

Green is renewal.

Green is beginning again.

Green is spring.
Ask them what senses we see appealed to in each line. Do the first line yourself and fill in a sensory matrix. Plug in the words in each line of poetry under the sense category that they appeal to. Make sure students understand that a word can fit in more than one category. 

Sense Matrix for Green

	Sight
	Hearing
	Touch
	Smell
	Taste

	Marker

Apples

Garden

Forest

swamp
	Lawnmower

sigh
	Envious

cool
	Grass

rain
	vegetables


Make sure to make your thought process vocal. For example, ask what do I hear in this poem? What sense is involved with the lawnmower? How do we know?

· Guided Practice: 
· Break students into ability based groups with students of like ability. There should be at least five students per group. Give each group a poem that has many examples of sensory imagery. Have them write directly on the poem to underline the examples and write a brief one to two sentence explanation of what is happening/how your know what sense is being appealed to. Also have them fill it in on their own sensory matrix which they should draw on their own paper.
· After they have finished analyzing their poems, have them come up to the front of the room and each student should put on one of the sense t shirts. One member of the group will read the poem aloud to the class. As a sense is represented in the poem, the person wearing that sense steps forward. He or she must explain how they were just represented in the poem. 

· The teacher and classmates watch and listen. They help constructively. For instance, if they hear a sense not being pointed out, they may point it out nicely to the group. 

· The product that the group must turn in is the marked up poem and the sense matrix. 

· Variation: You could grade students under a presentation rubric. You could teach them presentation techniques to hit standard for presentation. 

· Independent Practice: Have students work alone on finding the sensory images in a poem for homework that night. Have them create their own sense matrix. Go over them the next day in class. 
· EQ/Closure: How does sensory imagery help us better understand a poem?

Day 2: 
· Warm up: What sense do you think is represented the most in sensory imagery poetry and why?
· Statement of purpose: We use our five senses to understand and deal with the world. We have to know how to use and identify imagery because the better that a poet appeals to our senses, the better we can understand what the topic of the poem, and thereby the poem itself. 

· Instruction: Review the information about sensory imagery from yesterday. Explain that today we will be moving past identifying sensory imagery and looking more at how the images affect the understanding of the poem. Explain to them that they will be creating a sensory image poem in which the sensory images in a poem will greatly affect how the subject of the poem is understood.
· Model:    A common object that each of them have seen before such as an apple and create a sensory matrix for the apple. Have students fill in words that relate to the object using each sense. Start them off by doing the sight category. Have them help you fill in the rest of the chart. 
APPLE

	Sight
	Hearing
	Touch
	Smell
	Taste

	· Red

· Circular

· Green

· White flesh inside

· Shiny

· Brown when air hits it or rotten

· Stem

· Brown seeds inside 
	
	
	
	


· Guided practice: Students will create a guess who poem. They first think of their favorite thing. Once they have chosen their object, they fill in a sensory matrix about their favorite object. After they have a sensory matrix on the object, they will write a short eight line poem which must appeal to at least three senses (sight/smell/hear/touch/taste). They cannot, however, use the name of the object in their poem. The only way the reader will be able to identify the subject of the poem is through the sensory images described in the poem. After they have written the poems, they trade poems with a classmate and the classmate must guess what the object of the poem based on the imagery in the poem. If the imagery in the poem is strong, the classmate should be able to tell what the object is right away. If the imagery is not strong, the classmate will not be able to tell what the object is.
· Independent Practice/Writing: How did the sensory imagery in both the poem you created/and the one you read help you better understand the object/topic of the poem? Based on what you have learned, how does imagery help you better understand the subject poems in general?
· Eq/Closure: How does sensory imagery help us better understand a poem?
Lesson Plan on Poem Form
Objective: SWBAT recognize the basic structure of a poem including lines and stanzas. 

Standard: (4.1e) seeking other literary text and media as result of literary experience.
Materials: Sentence strips, yarn 
· Warm up: How are poems organized? What do you know about the form of poetry?

· Statement of purpose: Just as essays have a structure, poems have a structure. Poetry is linked to many things that you know and enjoy everyday such as music. The better you understand this form of writing, the better you will be able to understand other forms of writing and even appreciate music more. 
· Instruction: Have students take fill in the blank notes about the following terms: form, stanza, line. Delete the words from the notes you want them to take and replace them with blank lines. Then you read the notes aloud with the vocab words in them and students fill in the blank with the missing vocab words. Make sure you compare a poem’s form to other forms students might know like essays. A line is an individual thought which is why it is grouped individually in its own line just as a sentence is. A group of lines related to the same thing are in a stanza, just as a sentences are in a paragraph. 
· Model:  (Make necklaces using sentence strips. Punch holes in the tops of the sentence strip and thread yarn through it to make it a necklace.) Write sample poems on the sentence strips. Choose one poem with only one stanza and another with multiple stanzas to put on the strips. Write one line of poetry per strip. Hand out the necklaces to the students. First hand out the poem that is only one stanza. Give each line to different students. Take the students you have given the necklaces to and bring them up to the front one by one. Stress that individually, these students are lines. Then take the leftover yarn and have the students stick out their fingers out. Loop it around so that all one string of yarn connects all of the “lines” of the poem. Explain that this string represents a stanza. Make sure they see how the stanza is a group of lines strung together. Also make sure that if a line below another line of poetry is indented, it is part of the line above it.

Write the second poem with two stanzas on the board. Pass out the line necklaces for the second poem. And have the students help you to construct the second poem. Call on different students to put the “lines” of poetry together and then have one of them make the stanzas. Make sure they understand that the line must be cut between stanzas. A new line must start with the second stanza. 
· Guided Practice: Students are placed in groups and given a poem. Give lower ability students less complicated poems with fewer lines and longer more complicated poems to students with higher level skills. Have them label the line numbers and stanzas of the poems on paper first. Then give them sentence strips and have them recopy the poems line by line and make necklaces which they will put on their classmates to create poems just as you did during the modeling phase. 
· Independent practice: Write a paragraph about the following topic. How does the structure of a poem (lines/stanzas) compare to the structure of an essay? What would be equal to a line in an essay and why? What would be equal to a stanza in an essay and why?

· EQ: How does understanding the structure of a poem help us to understand the poem as a whole?

Lesson plan on onomatopoeia
Objective: SWBAT identify onomatopoeia and how the poet uses it to increase the meaning of the poem. 
· Warm up: How does sound help contribute to the way we understand the world around us?
· Instruction: Introduce the idea by playing a movie clip that normally has a very specific set of sounds and play it without the sound. Ask students what was missing from this movie clip and how what is missing affects the clip.  Have them write down. Give them a few minutes of think time. Discuss their answers (the sound). Then play it with the sound and ask how the sound changes the clip. 
· Explain that sound is also used in poetry to create a certain mood and it creates a certain image in your head. It heightens the feeling and emotion in the poem. This is called onomatopoeia. It is when the sound of a word imitates its meaning. Give examples such as zip, buzz and bang.
· Onomatopoeia words are often seen in comics because the help heighten the mood as you read a draw you further into the story/increases your imagination. 
· Model: Pull up sample comics with onomatopoeia that you have turned into a transparency. Work with the students to point out the examples of onomatopoeia and how it helps heighten the mood of the comic. 

· Guided Practice: 

· Give students comics that you have collected such as peanuts that contain lots of onomatopoeia. 

· Have them use them as examples through which they would construct their own onomatopoeia comic.
· Have them use the comic planning sheet. See below, to set up their comics. 

· For special ed students/lower level students: give them the beginning of the comic already set up to get them started or provide sample scenarios/examples for them to build upon. 
	Panel #
	Landscape/where the characters are
	Characters involved
	Action that occurs
	Caption (What they say)
	Onomatopoeia used in the panel
	How does this heighten the story?

	1
	
	
	
	
	
	

	2
	
	
	
	
	
	

	3
	
	
	
	
	
	

	4
	
	
	
	
	
	

	5
	
	
	
	
	
	

	6
	
	
	
	
	
	


· They will create a six panel comic strip with dialogue and includes four examples of onomatopoeia of their choice which add to the meaning of the story. 

· Variation: give each group different onomatopoeia words that they must build their comic around. 

· Independent Practice:

· Make small paper panels and use tape and make a flap over your onomatopoeia words. 

· Pass your comic to the student next to you and have them read the comic with the flaps down and then with the flaps up and then answer these questions individually.
· How does onomatopoeia work in this comic strip? What does it add to the story?

· How was the story different without onomatopoeia?

· Can you think of any additional ways this student could have used onomatopoeia?

· Give individually chosen poems to students to assess for homework and go over in class the next day. Have students find the examples of onomatopoeia in the poems and answer these questions: 

· How does onomatopoeia work in this poem? What does it add to the poem?

· How would the poem be different without using onomatopoeia?

· Can you think of any additional ways onomatopoeia could have been used in this poem? 

· Eq/closure: How does onomatopoeia affect the poem as a whole?

Lesson plan on Simile and Metaphor

Time period: Two days

Objective: SWBAT  define a metaphor and simile, identify metaphors and similes and explain the meaning of various similes and metaphors. 

Materials Needed: Recordings (edited for explicit lyrics) of rap songs/other songs depending on your students’ interests containing metaphors and similes. Simile and metaphor worksheet.

Warm up: What do you know about metaphors and similes? 

Instruction: Students should take t column/Cornell notes about metaphors and similes. 

· Metaphors: one object is described as being or equal to a second object in some way. The first object is the same as the second object. This is why metaphors do not use like or as. 

Example: He was a tiger of a man. Have students list words related to a tiger and list them on the board: ferocious, mean, angry etc. So through this comparison, we know the man is ferocious mean, angry, etc. 

Have students explain the following metaphor quickly on their notes page: She was a mouse of a woman. 

If students still do not understand, have them work on a few more examples such as, Her eyes were the ocean. His heart was a jackhammer in his ears, She is a cow. 

· Simile: A simile compares two different things in order to create a new meaning. The two objects being compared are similar, but not the same which is why we use like or as. Example: He was as slow as a turtle. Construct a Venn diagram to compare the two on the board and have students help you to fill it in. 

Differences                                       Similarities

                         Him/Turtle                                        Him/Turtle

                 He is not green                                      The turtle moves slowly.

                 He does not have four legs                    He moves slowly.

                 He does not eat bugs

                 He is human and the turtle is not.

Guided Practice/modeling: Pause here to play students song clips and have them identify the similes and metaphors in each song/song clip. Play the first song clip and identify the similes and metaphors in it as a class. Pick one of these metaphors/similes from the first song and explain the meaning as a class. Make sure that you have gone through all of these songs and identify the similes/metaphors before playing them. After students have identified all of the metaphors and similes, have them choose five and explain what they mean. They may work in pairs or groups to do so. 

- differentiate: Give special education students the lyrics to the songs before your play them so that they will know what to expect and will be able to look back at the songs.

Independent practice: Have students identify the similes and metaphors in pre-chosen poems and have them explain what they think the meanings of these similes and metaphors are. How are the two objects alike that are being compared? In order to differentiate, choose more difficult/hidden similes/metaphors for advanced students and choose more easily found/explained similes and metaphors for lower level students. 

Poems that are good for examples of similes and metaphors are:

Habits: Nikki Giovanni

Dreams: Langston Hughes

Quiet Girl by Langston Hughes

Hope by Emily Dickinson
Day two 

Objective: SWBAT explain the impact metaphors and similes have on poetry.

Warm up: Why do you think poets use similes and metaphors in their poems?

Instruction: 

Begin by discussing why simile and metaphor are important to poems/music/even everyday conversation. They help us better understand the subject that is being compared by comparing it to something we already know/understand or have experienced/can envision. Use Dream Deferred by Langston Hughes on the overhead projector as an example. All of these things a dream becomes are rotten and ugly to symbolize how ugly it is when we do not meet out dreams.

Emphasize that metaphors and similes are often used in music to heighten the song’s meaning and creativity of the song. 

Use the example below on the overhead projector. Make sure you sing them to students so that they can hear how ridiculous the first sound lyric sounds. Cover up the lyrics with simile/metaphor to heighten the effect of the lyric change.

	Without simile or metaphor
	With simile or metaphor. 

	I make songs that are hits frequently
	See, I drop the greats like clumsy waiters drop plates. 

	I am very popular and cool.
	"I'm cooler than a polar bear's toenails

	You will think of me because I am so good.
	A good idea,i'll pop in your dome

	I am very good and scary when I rap on the microphone
	On the mic, I am a cannibal

I eat livers, hearts

	I present myself in a good way.
	I come fresh like your breath after you brush

	My rapping skills are good enough to stop yours.
	"My rhymes are like shot clocks,
interstate cops
and blood clots,
my point is your flow gets stopped."

	I am a very good rapper.
	


Ask students which sounds better and why? What do the similes/metaphors add to the song? 

Modeling: Have the students create metaphor and similes about the last example in the chart (I am a very good rapper). Create one of your own and then give students five minutes to develop their own. Call on several different students to share their answers. 

Guided practice: Students will break into groups and write a rap about topics either chosen by them or by the teacher. First, they must choose a topic and write four statements about it. For example:

Apples:   Apples are red

               Apples are sweet

               Apples are good.

               Apples are crunchy

After they have written these statements, they need to turn these statements into similes or metaphors that are a more creative way of saying the statements they wrote in the first step. They must have two similes and two metaphors. For example:

Apples: This apple is red like a beautiful ruby

              An apple is nature’s bag of sugar

              The apple crunch sounds like Godzilla stepping on a house. 

              Etc.

After they have written these similes/metaphors and create a rap that is a minimum of twelve lines and contains all of the similes and metaphors in the previous step. It must rhyme.  Example:

The apple crunch sounds like Godzilla stepping on a house. 

So loud no one could miss it, not even a mouse. 

After students have created their raps, they must read them/present them to the class. They must first read the statements that they came up with and then read the rap. 

Independent practice: Write two paragraphs explaining how the similes and metaphors helped to improve the raps of both you and your fellow students. What do you think would happen to music/poetry if similes and metaphors were not used? 

Lesson plan on personification

Objective: SWBAT identify personification and use it effectively. 

Warm up: Have you ever read a story in which an animal or a creature acted like a human? What story was this and what happened in the story?

Instruction: Notes on what personification. What it is and why it is used. Make sure students understand that personification is not literal, but figurative. Example to show in poetry:     Trees(Joyce Kilmer) 

	(For Mrs. Henry Mills Alden) 
 
I think that I shall never see 
A poem lovely as a tree. 
 
A tree whose hungry mouth is prest 
Against the earth's sweet flowing breast; 
 
A tree that looks at God all day, 
And lifts her leafy arms to pray; 
 
A tree that may in Summer wear 
A nest of robins in her hair; 
 
Upon whose bosom snow has lain; 
Who intimately lives with rain. 
 
Poems are made by fools like me, 
But only God can make a tree.


Model: First, show the students how to personify a sentence to make it more interesting for the reader in the trees poem. Show them how to do it in a sentence. Such as instead of saying the moon was out in the sky. The silvery moon smiled down on us from high up in the sky. Instead of saying the microwave timer went off say the microwave timer screamed out to tell me that my food was ready. To help change the sentence, imagine yourself as the object you are writing about and how you look , feel and interact with the environment. 

You must also make sure students know the difference between literal and figurative. For example, when a poet writes that the wind danced through the trees, he or she does not literally mean that the wind is whistling like you and I whistle. It means that the wind made noise as in blew heavily through the trees. This is its figurative meaning. 

Guided Practice: Students will first construct five examples of personification based on the following sentences. 

The alarm clock rang

The tree swayed in the wind.

The dog barked at me.

The leaf fell off of the tree.

The butterfly flew through the garden. 

*Differentiate: give special education students prewritten sentences in which they must identify the object being personified and explain what is happening in one sentence. 

After the students have written their sentences, let them choose their best one and write it at the top of a blank sheet of white computer paper.  The teacher will collect the papers and then mix them up and hand them back out to the class, making sure that no student gets his or her own paper. Then, directly below the sentence at the top, have them put a line down the middle of the paper and then label one side of the paper figurative and the other side of the paper literal. Based on the sentence at the top, they must draw what is figuratively happening in the sentence on the figurative side. For example, if the sentence was “The microwave timer screamed at me that my food was done” I would draw an alarm actually yelling at me “Hey, your food is done”. Then on the literal side they would draw what the writer actually means is happening, so I would draw a microwave with a timer lightly beeping and a person thinking “Gee, my food must be done” 

Independent practice: Arrange the following examples on a worksheet in which students must identify what is being personified and how they know it is being personified:

Earth’s Answer by William Blake
“Earth raised up her head
From the darkness dread and drear,
Her light fled,
Stony, dread,
And her locks covered with grey despair.”

Because I could not stop for Death by Emily Dickinson
“Because I could not stop for Death,
He kindly stopped for me;
The carriage held but just ourselves
And Immortality.”

The Love Song of J. Alfred Prufrock by T.S. Eliot

“The yellow fog that rubs its back upon the window-panes,
The yellow smoke that rubs its muzzle on the window-panes
Licked its tongue into the corners of the evening,
Lingered upon the pools that stand in drains,
Let fall upon its back the soot that falls from chimneys,
Slipped by the terrace, made a sudden leap,
And seeing that it was a soft October night,
Curled once about the house, and fell asleep.”

Once by the Pacific by Robert Frost

“The clouds were low and hairy in the skies,
Like locks blown forward in the gleam of eyes.
You could not tell, and yet it looked as if
The shore was lucky in being backed by cliff,
The cliff in being backed by continent…”

    OR

If you would rather focus on one poem. Use this one, but make sure to do footnotes for words they will not understand and make sure to instruct them to note the title (this poem is about a train): 

The Railway Train

by Emily Dickinson

I like to see it lap the miles,
And lick the valleys up,
And stop to feed itself at tanks;
And then, prodigious, step 

Around a pile of mountains,
And, supercilious, peer
In shanties, by the sides of roads;
And then a quarry pare 

To fit its sides, and crawl between,
Complaining all the while
In horrid, hooting stanza;
Then chase itself down hill 

And neigh like Boanerges;
Then, punctual as a star,
Stop--docile and omnipotent--
At its own stable door. 

Lesson Plan on Rhyme Scheme

Objective: Students will be able to identify and explain various rhyme schemes. 

Warm up: How would you explain rhyme in your own words?

Instruction: 

Explain to students that rhyme means two or more similar sounds at the ends of lines of poetry. The pattern of rhyming words in a poem is called its rhyme scheme. 

On sentence strips have a short poem written line by line, but make sure the ending words are on separate strips, but directly next to the line in which they belong. Attach magnets to the back so the strips attach to the board and put the poem on the board. For example:

	Roses are
	red

	Violets are 
	blue

	Sugar is 
	sweet

	And so are 
	you


Have all the letters of the alphabet (in multiples) with magnets ready as well. Explain that each word at the end of a line of poetry is assigned a letter. The first word always gets a. Move the word “red” away from its line of poetry so that students can see it by itself and give it the letter a. Do the same with the next line and give it a letter b and so on all through the poem making sure to explain that all of the words that rhyme get the same letter. (a,b,c,b)

Then tell them that the rhyme scheme changes based on where the rhyming words are and that different poems have different rhyme schemes such as limericks have the rhyme scheme a,a,b,b,a. Take the letters away and then more the ending words back to the poem, but in a different order than the first time. Such as:

	Roses are
	red

	Violets are
	sweet

	Sugar is
	blue

	And so are
	you


Now, do the same as you did for the first example. The rhyme scheme will now read a,b,c,c.

Move the cards again into a different order and have them form the rhyme scheme this time. For example: 

	Roses are
	blue

	Violets are
	sweet

	Sugar is
	red

	And so are 
	you


The rhyme scheme they come up with should be a,b,c,a

Have them work through another example of a poem on the overhead projector. Make sure that it is complicated so that you can be sure they understand. For example, you might choose a poem in which none of the words rhyme so that the alphabet goes straight through. Such as: 

Alone
Edgar Allen Poe

From childhood’s hour I have not been                   a
As others were; I have not seen                               a
As others saw; I could not bring                              b
My passions from a common spring.                       b
From the same source I have not taken                    c
My sorrow; I could not awaken                               c
My heart to joy at the same tone;                             d
And all I loved, I loved alone.                                 d
Then—in my childhood, in the dawn                      e
Of a most stormy life—was drawn                          e
From every depth of good and ill                            f
The mystery which binds me still:                           f
From the torrent, or the fountain,                            g
From the red cliff of the mountain,                         g
From the sun that round me rolled                          h
In its autumn tint of gold,                                        h
From the lightning in the sky                                   i
As it passed me flying by,                                       i
From the thunder and the storm,                             j
And the cloud that took the form                            j
(When the rest of Heaven was blue)                      k
Of a demon in my view.                                        k

Guided Practice: Give each group two envelopes, two poems (choose poems with many different rhyme schemes), and sheets of paper. The students should write the last words for each line of poetry on the paper and cut them out into squares. They should write the rhyme scheme of the poem on the outside of the envelope and place the squares inside. They should also black out all the words at the ends of the lines of poetry and staple the poem to the envelope. Make sure that they mix the words up so that the words are not in their original rhyme scheme. 

When each group has finished their envelopes, the game will begin. Each group passes its two envelopes to another group and everyone begins trying to place the cards inside the envelope in the correct rhyme scheme. They work as a group to place the cards in the correct order based on how the words fit in the poem and the rhyme scheme. They them must right it down and call the teacher over to get approval. If they are correct, they win this round and then everyone switches envelopes again until each group has viewed all of the envelopes (or you can assign different points for first, second, third, etc. so that the game does not end) The group who has won the most rounds wins the game and a free homework pass or prize of the teacher’s choice. 

Independent practice: Give students a set rhyme scheme and have them construct a poem to match this rhyme scheme and also have them write them rhyme scheme for the following poem: 

Dulce Et Decorum Est
Wilfred Owen

Bent double, like old beggars under sacks,                                                  a
Knock-kneed, coughing like hags, we cursed through sludge,                    b
Till on the haunting flares we turned our backs                                           a
And towards our distant rest began to trudge.                                              b
Men marched asleep.  Many had lost their boots                                         c
But limped on, blood-shod.  All went lame; all blind;                                 d
Drunk with fatigue; deaf even to the hoots                                                  c
Of tired, outstripped Five-Nines that dropped behind.                                 d

Gas!  GAS!  Quick, boys!---An ecstasy of fumbling,                                 e
Fitting the clumsy helmets just in time;                                                        f
But someone still was yelling out and stumbling                                        e
And flound’ring like a man in fire or lime...                                                f
Dim, through the misty panes and thick green light,                                   g
As under a green sea, I saw him drowning.                                                h

In all my dreams, before my helpless sight,                                                g
He plunges at me, guttering, choking, drowning.                                       h

If in some smothering dreams you too could pace                                      i
Behind the wagon that we flung him in,                                                     j
And watch the white eyes writhing in his face,                                          i
His hanging face, like a devil’s sick of sin;                                                 j
If you could hear, at every jolt, the blood                                                   k
Come gargling from the froth-corrupted lungs,                                          l
Obscene as cancer, bitter as the cud                                                           k
Of vile, incurable sores on innocent tongues---                                          l
My friend, you would not tell with such high zest                                     m
To children ardent for some desperate glory,                                             n
The old Lie:  Dulce et decorum est                                                            m
Pro patria mori.*                                                                                       n

Lesson Plan for Alliteration

Objective: SWBAT define alliteration and develop effective examples of alliteration. 

Warm up: What is your favorite tongue twister? Why do you think tongue twisters are so popular? 

Instruction: Notes about alliteration and about diamante poems. Include the difference between assonance and consonance. Good examples of alliteration include tongue twisters; therefore, as practice to make students are able to move on and that they understand alliteration, quickly have them write their own tongue twisters and share a few of them together.  Alliteration in poetry to use for example:

The Dance of the Thirteen Skeletons by Jack Prelutsky

Teevee by Eve Merriam 

Modeling: Show students a copy of a completed alliterative diamante poem so that they know what you are looking for. 

Guided Practice: Students will construct a diamante poem using alliteration about themselves. It must fit the found diamante format, but the lines 2,3,4,5,6 should be alliterations describing the student. You could also require certain lines to be examples of assonance and consonance. They need to find their alliterative words in magazines and cut them out and glue them in the shape of the diamond. Make sure that they do not glue them down until they have lined it up and made sure that they like the way it looks. They will then present them to the class.  

Independent Practice: Student will go through Edgar Allan Poe’s “The Raven” on a scavenger hunt for alliteration. The first person to find all examples/most examples wins. 

