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Brief Summary of Unit (This should include a brief unit summary including a description of unit goals, rationale for the approach taken, and where it appears in the course of study.)

In this secondary ELA unit, students will explore the typical elements of science fiction.  They will use the “rich and timeless insights” to form an opinion about a current real life situation.  Students will practice good reader strategies with a focus on questioning and making inferences.  Students will be comparing information between and within texts.
	Stage 1: Desired Results

(Determine What Students Will Know, Do and Understand)

	Delaware ELA Content Standards (This should include a list of the DE Content Standards for which instruction is provided in this unit and which are ultimately assessed in the unit.)

	2.1 Using appropriate texts, students will be able to select and apply efficient, effective decoding skills and other word recognition strategies to comprehend printed texts.

2.3c Using appropriate texts, students will be able to self-monitor comprehension while reading by c) taking appropriate actions (e.g. rereading to make sense, adjusting rate of reading, seeking the meaning of unknown vocabulary) to enhance understanding of oral and written text.

2.4bL Students will be able to demonstrate and overall understanding of literary texts by b) identifying the story elements (e.g. characters, setting, and plot), features (e.g. foreshadowing, flashback, flash-foreword), and story structures (conflict resolution, cause/effect).

2.4bI/T – Students will be able to demonstrate an overall understanding of technical and informative texts by (b) identifying text features and text structures

2.4c Students will be able to demonstrate an overall understanding of printed texts by c) recognizing and interpreting figurative language and literary devices (e.g. simile, metaphor, allusion) and (e) differentiating between literal and non-literal meanings.

2.4g Students will be able to demonstrate an overall understanding of printed texts (g) comparing information between and within texts.

2.5a Students will be able to critically analyze and evaluate information and messages presented through print by (a) connecting and synthesizing information from many sources.

1.3 Writers will produce examples that illustrate the following discourse classifications: by the completion of the grade, writers will be able to write persuasive, informative, and expressive pieces.

1.7 Participate effectively in a discussion.

4.2a Respond to literary text by making inferences about content, events, characters, setting, and author’s decisions.

4.2b Using literature appropriate of age, stage, and interests, students will be able to respond to literary text and media using interpretive, critical and evaluative processes by (e1) understanding the differences between genres.

4.4a Use literature as a resource for shaping decisions.



	Big Idea (This should include transferable core concepts, principles, theories, and processes that should serve as the focal point of curricula, instruction, and assessment. Ex: Manifest Destiny, fighting for peace.)

	Shaping decisions through literature



	Unit Enduring Understandings (This should include important ideas or core processes that are central to the unit and transferable to new situations beyond the classroom. Stated as full-sentence statements, the understandings specify what we want students to understand about the Big Ideas Ex: Inverse operations are helpful in understanding and solving problems.)

	
Students will understand that…

1. Good readers may use many strategies that work, and they quickly try another one when the one they are using does not work.  They do not only know many different strategies, but they never get stuck in persisting with one that isn’t working.

2. Different types of texts (e.g., narrative, mystery, biography, expository, persuasive) have different structures.  Understanding a text’s structure helps a reader better understand its meaning.

3. Sometimes the author makes his/her meaning plain; often however, a reader must dig beneath the “surface” of the text to find that meaning.

4. Great literature provides rich and timeless insights into the key themes, dilemmas, and challenges that we face.  They present complex stories in which the inner and outer lives of human beings are revealed.

a. In order to provide protection and safety, societies may over-control citizens, which may jeopardize individual freedoms.

b. There are benefits and problems in sameness and diversity within a society.

c. Human life is shaped by the range and degree of the emotions we experience.



	Unit Essential Question(s) (This should include open-ended questions designed to guide student inquiry and focus instruction for “uncovering” the important ideas of the content. Ex: What is healthful eating? What is the relationship between fiction and truth?)

	1. What do good readers do?  What do they do when they do not understand?  

2. How do texts differ?  How should I read different types of text?

3. What lies beneath the surface of this text?  (In fiction: symbol and theme)  How much does this matter?  How can I uncover it?

4. How does literature help us shape our decisions?

Topical Essential Questions

1. Should a society have the right to control individuals?  

a. How does society control individuals?  When is it appropriate to follow and when is it appropriate to question?

b. What are the effects of society’s control over individuals?  What are the costs?

c. What individual freedom would you be willing to give up to create a safe and peaceful society for all?

2. How would our society be improved if everyone was the same e.g., beliefs, goals, family structure, belongings, food, etc.?

a. What advantages/disadvantages might “sameness” in each citizen have for contemporary societies?

b. In what ways would the benefits outweigh the disadvantages?

c. In what ways would the loss of diversity in a society be worthwhile?

3. “No pain, no gain” – do you agree or disagree?  Should human beings live and grow without experiencing a full range of emotions?

a. What lessons are learned from pain for individuals?  For societies?

b. What relationship does pain have to happiness?
c. What relationship does pain have to emotional strength?


	Knowledge & Skills (This should include key knowledge and skills that students will acquire as a result of this unit? Ex: Factors affecting climate, The causes of World War II.) 

It should also include what students will eventually be able to do as a result of such knowledge and skill Ex: take notes, complete a bent-arm pull, and compare fiction to nonfiction.)

	
Students will know….

1. Elements of science fiction.

2. Literary devices: foreshadow
3. Steps for making an inference.

Students will be able to…
1. Compare and contrast two texts

2. Make inferences and question the author.

3. Determine an opinion about a real life situation using the insights gained from reading.

4. Write a persuasive essay.



	Stage 2: Assessment Evidence

(Design Assessments To Guide Instruction)

	(This should include evidence that will be collected to determine whether or not the Desired Results identified in Stage One have been achieved? [Anchor the unit in performance tasks that require transfer, supplemented as needed by other evidence –quizzes, worksheets, observations, etc.]



	Suggested Performance Task(s) (This should include suggested authentic tasks and projects used as evidence of student competency in the skills and knowledge deemed important in the unit.  Ex: a written composition, speeches, works of art, musical performances, open-ended math problems.)

Consider the following set of stem statements as you construct a scenario for a performance task:

G – Goal—Ex: Reflect character’s motivation and predict his actions

R – Role—Ex: A character in Of Mice and Men
A – Audience—Ex: A family member or close friend

S – Situation—Ex: Creating a scrapbook chronicling a character’s life, real and inferred

P – Product, Performance, and Purpose—Ex: Scrapbook

S – Standards and Criteria for Success—Ex: Your scrapbook should include all components on included rubric


	Transfer Task (DFI: The articles will be of different complexities and reading levels based on student’s RIT score.) (R, E2, T, O)

Fingerprinting: Due to the events of 9/11 and children abuse cases, changes have been made in the security policy for many organizations.  You are a parent who wants to volunteer in your child’s school.  His/her school district is considering whether or not volunteers at all the schools in the district should have a security check completed before serving in the school.  Read the two articles that represent opinions about this topic.    Write a letter to the school board expressing your opinion.  Be sure to support your opinion with information from the two articles and The Giver.  See Appendix C: Fingerprinting – Pro & D: Fingerprinting – Con.

G: Have students apply their reading to real life conflicts in today’s society.

R: Parent

A: School board members

S: Persuade the school board members to vote in favor or your opinion.

P: Persuasive Essay - Letter

S: Transfer Task Rubric: Persuasive Essay – Fingerprinting
 

	Rubrics/checklists for Performance Tasks (This should include holistic or analytic-trait rubrics used as a scoring guide to evaluate student products or performances.)  

	Transfer Task Rubric: Persuasive Essay - Fingerprinting (Appendix G)

4

3

2

1

Evidence and Examples

All of the evidence and examples are specific, relevant and explanations are given that show how each piece of evidence supports the author's position.

Most of the evidence and examples are specific, relevant and explanations are given that show how each piece of evidence supports the author's position.

At least one of the pieces of evidence and examples is relevant and has an explanation that shows how that piece of evidence supports the author's position.

Evidence and examples are NOT relevant AND/OR are not explained.

Sequencing

Arguments and support are provided in a logical order that makes it easy and interesting to follow the author's train of thought.

Arguments and support are provided in a fairly logical order that makes it reasonably easy to follow the author's train of thought.

A few of the support details or arguments are not in an expected or logical order, distracting the reader and making the essay seem a little confusing.

Many of the support details or arguments are not in an expected or logical order, distracting the reader and making the essay seem very confusing.

Transitions

A variety of thoughtful transitions are used. They clearly show how ideas are connected

Transitions show how ideas are connected, but there is little variety

Some transitions work well, but some connections between ideas are fuzzy.

The transitions between ideas are unclear OR non-existant

Closing Paragraph

The conclusion is strong and leaves the reader solidly understanding the writer's position. 

The conclusion is somewhat effective but could be better.

The conclusion is recognizable.

There is no conclusion - the paper just ends.

Audience

Demonstrates a clear understanding of the potential reader and uses appropriate vocabulary and arguments. Anticipates reader's questions and provides thorough answers appropriate for that audience.

Demonstrates a general understanding of the potential reader and uses vocabulary and arguments appropriate for that audience.

Demonstrates some understanding of the potential reader and uses arguments appropriate for that audience.

It is not clear for whom the author is writing.



	Other Evidence (This could include tests, quizzes, prompts, student work samples, and observations used to collect diverse evidence of student understanding.)

	Journal entries:  See Appendix E for Possible Journal Topics directly related to the novel.

Final Exam – Read “Old Glory” by Bruce Coville in the Related Readings section of the novel.  Using all the strategies we have learned in this unit to answer the following: (Provide scaffolding for students who need it.)  Use Cornell notes to show me what kind of thinking you are doing to figure out the answer.

1. What details let you know that this story is a science fiction? 

2. What is the theme?

3. What is the author’s purpose for writing this piece of literature?  Why do you think so?

4. Why would Donald think it would be crazy to allow everybody to say whatever he/she wanted to?


	Student Self-Assessment and Reflection (This should include opportunities for students to monitor their own learning.  Ex: reflection journals, learning logs, pre- and post-tests, editing own work.)

	Self-Reflection Journal Entries – 

Today I learned …about…

This will help me when I read because….

I have used the strategy… while reading my own book.  It helped me to ….

I am confused about … in the novel or story.  When I used the strategy…, I figured out….




	Stage 3: Learning Plan

(Design Learning Activities To Align with Goals and Assessments)

	Key learning events needed to achieve unit goals

(This should include instructional activities and learning experiences needed to achieve the desired results (Stage 1) as reflected in the assessment evidence to be gathered (Stage 2). 

The acronym WHERETO summarizes key elements to consider when designing an effective and engaging learning plan.  

W – Help the students know Where the unit is going and What is expected?  Help the teachers know 

        Where the students are coming from (prior knowledge, interests)

H – Hook all students and Hold their interest?

E – Equip students, help them Experience the key ideas and Explore the issues?

R – Provide opportunities to Rethink and Revise their understandings and work?

E – Allow students to Evaluate their work and its implications?

T – Be Tailored (personalized) to the different needs, interests, and abilities of learners?

O – Be Organized to maximize initial and sustained engagement as well as effective learning?

	Before Reading The Giver 
1. (2.4b I/T) Main Idea in Informative Text: Building Background Knowledge – “When determining the main idea (R7), ask the question “What is this paragraph about?”  Students will read articles about Lois Lowry, Science Fiction, and Utopia.  Using the jigsaw grouping method, each student will design a simple poster (8 ½ by 11 sheet of paper) that reflects the main ideas.  Each student will use his/her own poster to present to the home group.  Give these articles out by lexile range to students in order to differentiate. (See Appendix H)
a. Utopia
b. Utopian Literature
c. Biography of Lois Lowry 
d. Science Fiction 
e. The Origins of Contemporary Science Fiction 
f. What Makes Good Science Fiction?
2. (2.1) Word Identification – Student will review the HINTS strategy and practice using it with the following words from the book: inconveniencing, excruciating, sympathetically, grotesquely, adequately, luxuriating, exuberant, optimistic, crescendo, meticulously, requisitioned, augmented, exhilarating, foliage, significant, vigilant, admonition, haphazard, relinquished, exquisite, irrationally, emphatically, exempted, summoned, isolation.
Journal Entry: “Locate ten words in your self-selected reading book that have both a prefix and a suffix.  Write each word, the sentence from the novel/story, the page number, and a guess using your knowledge of prefixes as to the meaning of the word.”

3. (2.4c) Connotation – “In the book, the main character Jonas tries to find the exact words to express how he is feeling.  An author will often consider the connotation of a word before selecting it for use in a story.” (See pg 572 for lesson ideas)  Use the Mark My Words bookmarks, before reading the chapter you will skim the text and list the words that you don’t know.  We will talk about them before reading and discuss the connotation they elicit.  
4. (4.4a & EU) Anticipation Guide – Using the enduring understandings, the students will respond in agreement or not to each statement.  “Great literature provides rich and timeless insights into the key themes, dilemmas, and challenges that we face.  They present complex stories in which the inner and outer lives of human beings are revealed.  Science fiction allows us to do this because it challenges the current way we do things.”  Have students reconsider their answers at the end of the novel.  (See Appendix F: Anticipation Guide)
Journal Entry: “Do you think your opinions will change?  Has reading a novel ever changed your opinion before?  In what way or ways?”  
During Reading 

The Giver – All strategies taught below will be applied to the novel as students read through it with a variety of supports as needed.

“Dark They Were and Golden Eyed”

5. (2.3c) Connections – “Sometimes reading a science fiction can be difficult because the words that characters use, the actions they take, or the setting can be similar to ours or very different.  Identifying our connections and using them to make inferences can help us to understand a confusing plot.”  In “Dark They Were and Golden Eyed”, students will keep a list of connections to help them to make inferences about how the story will end.  

6. (2.3c) Asking Questions – “Science Fiction requires a willingness to read on even when you don’t understand everything.  You need to suspend your understanding of how our world works and accept differences.  In order to do this you must ask questions and continue to read until you have an answer.”  Students will practice this skill while reading “Dark They Were and Golden Eyed”.  

7. (2.4bL & 4.2a) Making inferences (pg. 37 & 38 SourceBook) – “Once you have questions that are unanswered directly in the text you will need to make inferences.  This requires the reader to use information from the text and information from personal experience to make a conclusion about what is happening.  Sometimes authors use foreshadowing to give clues to the plot.  If you make inferences about the foreshadowing, then you can figure out the ending before finishing the story or you can answer some of your unanswered questions.  This can be very satisfying to a reader.”  Students will use “Dark They Were and Golden Eyed” to collect details (foreshadowing) that would help them understand who the Martians really are.  They will use the format of “It says... I say…So that means....” (See Kelly Gallagher’s book When Kids Can’t Read, What Teachers Can Do for details about how to teach this method.)  

Application: Using the strategies of Making Connections, Asking Questions, and Making Inferences, explain why it is a ‘crime’ for the pedestrian to be walking at night. Use the story in the related readings at the end of the novel called “The Pedestrian” by Ray Bradbury”.  Use this activity as a formative assessment.  Reteach skills as needed.

“The Eternal Frontier” – Persuasive Essay

8. (2.4b I/T) Persuasive Essay/Evaluating – (pg. 463) “Science fiction writer’s explore the possibilities of scientific theories.  Some do so to show us how wonderful life can be and others to show us the dangers.  In a way, these stories can persuade us to make changes.  Another way to persuade is through the persuasive essay.”  Students will read “The Eternal Frontier”.  They will identify what claims the author is making and what evidence is used to support those claims.  Students will evaluate the argument by answering these questions: “Is the evidence used adequate?  Accurate?  Appropriate?  What are the writer’s biases?” 

9. (4.2a & 2.4c) Author’s Decisions/Word Choice – “In the essay, ‘The Eternal Frontier’, the use of simile and specific word choices aid in the development of the persuasion.”  Students will identify the figurative language in this essay and describe its intended effect.  They will identify the emotionally charged words and describe their intended effect.  

Application: Make a list of words from the book, The Giver, which is used differently than how we use them.  Why did Lowry choose these words and what might have been her purpose?  What is the connotation that Lowry is trying to create?

10. (2.4g, 2.5a, 1.3) Comparing Between and Within Texts – “Sometimes in the name of security and safety our rights as citizens gets challenged.”  The teacher will use the two articles on dress codes/uniforms to walk the students through keeping notes for each article; making a point by point comparison of opinions; deciding on opinion; selecting details to support opinion; being open to another perspective; and writing a persuasive essay.  Based on the assessments for the persuasive speech unit, any additional lessons will be developed to address areas of need or strengthen skills in writing a persuasive essay.  Review R51-52 and R64-65 and Writing Transparency p. 27 for reminders about how to write a persuasive essay.  See Appendix A: School Uniforms – Con & Appendix B: School Uniforms – Pro. 
After Reading

11. (1.7) Socratic Seminar – Based on the formative assessment during the last Socratic Seminar, teach any group discussion skills that were lacking.  After reading The Giver, students will discuss - Should society have the right to control individuals?  

12. (4.4a & EU) Rich and Timeless Insights and Key Themes – Review the anticipation guide.  Discussion: “How does literature help us shape our decisions?  How have your opinions changed or not changed?   Why did it change or not change?  What influence did reading the novel have on your opinion?” 
13. (2.4g & 4.2a) Author’s Ideas for Writing – Students will read the Newberry Award Acceptance speech by Lois Lowry about “The Origins of The Giver” and the author study on Ray Bradbury and interview (pg. 474-477 & 500-501).  Discussion: “What do these tell you about where authors get ideas for writing?”  

14. (4.2b) Author’s Use of a Particular Genre – Small group discussion - “What advantages are there to writing The Giver as a science fiction?  How could Lowry have gotten the same theme across but in a different genre?”  After reading the author study on Ray Bradbury and interview (pg. 474-477 & 500-501), what does Ray Bradbury say about selecting a genre for writing his ideas?  How is this different or the same as Lowry?

15. (4.2b) Science Fiction – (pg. 411) “Science fiction writers like to imagine what effects scientific theories will have when they are carried out, so they often set their stories in the future or on other worlds.  In the book The Giver, Lois Lowry designs a world that is alike ours in many ways and different than ours in many ways.  Identify which details show something true for our society and which details describe things that don’t normally happen.  What ‘scientific theories’ is Lowry exploring?”  

Did you consider the following unit design principles?

IP – International education perspective                  

IL – Information Literacy

WR – Workplace readiness/21st century skills

FA – Formative assessment, used to check for understanding

DI – Differentiated Instruction

UDL– Universal Design for Learning

TL – Technology Literacy

	Resources & Teaching Tips (Consider the two questions below when completing this section.)

	· What text/print/media/kit/web resources best support this unit?

Appendix A: School Uniforms - Con

Appendix B: School Uniforms - Pro

Appendix C: Fingerprinting - Pro

Appendix D: Fingerprinting - Con

Appendix E: Journal Topics: The Giver

Appendix F: Anticipation Guide

Appendix G: Fingerprinting Rubric

Appendix H: Information Articles

Kelly Gallagher – When Kids Can’t Read What Teachers Can Do

SSSR: Assessment and Word Identification

SSSR: Assessment and Fluency

· What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues?

Students always struggle with not understanding this novel at the beginning.  Teach them how to accept the ambiguity and to persevere.



	Accommodation/Differentiation ideas and tips (This should include a list or description of ways that you will differentiate instruction according to students' needs.  This can include any curricular adaptations that are needed to meet special needs students. Ex: using reading materials at varying readability levels, putting text materials on tape, using spelling or vocabulary lists at readiness levels of students, meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.

Reading support for text that is above reading level – paired reading, audio, alternative science fiction short story



	Technology Integration
Student could type their persuasive essay using Microsoft Word.

Content Connections
Social Studies – historical connections to science fiction texts
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